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CHAPTER  I 


INTRODUCTIOH 


The  Jesuit  educational  curriculum  as  pro- 
posed by  the  Ratio  Studlorum  is  a  balanced  combina- 
tion of  a  thorough  study  of  the  classics,  progres- 
sive instruction  In  the  sciences,  and  a  mastery  of 
the  various  branches  of  philosophy.    Such  a  plan  of 
studies  has  its  origins  in  the  universities  of  the 
sixteenth  century  where  St.  Ignatius  and  his  fol- 
lowers were  educated.    This  same  system  has  passed 
down  through  the  schools  of  the  Society,  has 
bridged  the  gap  of  the  suppression,  and  has  been 
transferred  in  a  modified  form  to  the  schools  in 
the  United  States.    The  principles  behind  this  tra- 
ditional program  of  a  school  curriculum  have  been 
analyzed  thoroughly  and  many  books  have  been  writ- 
ten both  for  and  against  them,  but  very  little  has 
been  written  about  how  some  of  these  principles, 
especially  in  connection  with  philosophy  and  theol- 
ogy, have  been  carried  into  actual  practice. 

Philosophy  holds  a  place  of  importance  in  a 
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liberal  education,  second  only  to  theology,  and  lta 
true  position  was  so  recognized  by  the  authors  of 
the  Ratio  Studlorum  as  well  as  by  the  authors  of 
other  educational  documents  of  the  Society.  Wherever 
schools  have  been  founded,  an  effort  has  been  made  to 
establish  the  complete  course  proposed*    St*  Ignatius 
himself  insisted  that  the  students  were  to  look  to  a 
thorough  foundation  in  the  humanities  and  then  ad- 
vance with  the  same  thoroughness  through  the  course 
of  arts* 

When  scholars  are  sufficiently  advanced  In 
these  studies  [humanities],  let  the  college 
provide  the  arts  course,  and  finally  theol- 
ogy.1 

Though  such  a  liberal  course  of  studies  was  not  dif- 
ficult to  establish  In  the  countries  of  Europe  where 
the  tradition  of  the  universities  at  that  time  were 
of  long  standing,  it  was  not  an  easy  task  to  convince 
practical-minded  America,  which  was  still  a  pioneer 
in  the  field  of  higher  education,  of  the  values  of 
such  an  ideal  pursuit  of  wisdom*    In  these  modern 
times  when  people  receive  with  hardly  a  raise  of  the 
eyebrow  the  Truman  Plan  of  making  higher  education 


accessible  practically  to  all,  we  find  It  strange  to 
look  back  not  so  many  years  ago  when  a  college  educa- 
tlon  and  a  Bachelor  of  Arts  degree  were  a  rare  luxury 
for  only  a  very  few. 

It  Is  profitable  to  study  the  philosophical 
curriculum  in  the  first  years  of  Jesuit  colleges  and 
universities  for  these  reasons.    First,  from  the  view- 
point of  Education,  it  is  valuable  to  see  how  the 
Jesuits  in  the  United  States  carried  out  the  prescrip- 
tions of  the  Ratio  Studlomm  with  regard  to  higher 
studies.    Secondly,  to  see  how  a  plan  of  studies, 
which  was  taken  for  granted  in  Europe,  was  established 
painfully  through  a  very  slow  process  In  the  Kew  World 
Is  an  interesting  historical  study.    And  thirdly,  from 
a  philosophical  viewpoint  it  Is  of  Importance  to  learn 
what  part  the  American  Jesuits  had  In  the  revival  of 
Thomlstic  philosophy.    In  view  of  the  fact  that  the 
two  great  wars  of  the  twentieth  century  have  grievously 
damaged  the  Intellectual  activities  of  many  of  the 
great  universities  in  Europe,  and  that  various  polit- 
ical ideologies  of  a  type  not  sympathetic  to  the  spec- 
ulative sciences  have  brought  detrimental  pressure  on 
the  post-war  educational  program,  it  is  fortunate  in- 
deed that  the  Jesuits  In  this  country  labored  at  least 


in  a  feeble  way  to  continue  their  high  esteem  of  the 
full  liberal  arts  course  in  their  newly  founded  in- 
stitutions of  learning* 

The  Problem 

The  particular  problem  treated  in  this  thesis 
has  what  might  at  first  seem  a  very  narrow  scope; 
namely,  the  analysis  of  the  philosophical  curriculum 
in  the  colleges  and  universities  of  the  Society  of 
Jesus  in  the  United  States  from  their  beginning  to 
1912.    However  ,*>hen  it  is  considered  that  the  first 
of  these  schools,  Georgetown  University,  was  first 
administered  as  a  Jesuit  college  in  1806,  and  that  by 
1912  there  were  in  existence  twenty-seven  other  in- 
stitutions of  higher  learning  throughout  the  United 
States  directed  by  the  Jesuits  who  by  that  time  had 
graduated  with  A.B.  degrees  close  to  9000  students, 
the  scope  of  this  thesis  is  actually  quite  broad* 
All  the  schools  followed  the  same  general  plan  of  the 
Ratio,  but  a  cursory  reading  of  that  document,  espe- 
cially of  the  1832  edition,  will  immediately  show 
that  a  good  bit  of  latitude  is  given  in  the  field  of 
philosophy  both  as  to  authors  who  are  to  be  followed 
and  the  method  to  be  employed. 
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The  problem,  then,  may  be  worded  this  way* 
What  has  the  Society  of  Jesus  taught  in  philosophy 
in  its  twenty-eight  colleges  and  universities  in  the 
United  States  between  1816  and  1912?     (The  first 
date  was  selected  because  it  was  during  that  year 
that  Georgetown  University  first  offered  its  course 
in  philosophy  as  a  requirement  for  an  A.B,  degree. 
The  second  date  was  chosen  because  from  that  time 
on,  most  of  the  catalogs  of  the  various  institutions 
include  neither  a  description  of  the  course  nor  the 
titles  of  the  textbooks  used  so  that  the  continued 
pursuit  of  the  information  required  by  the  thesis 
would  be  most  difficult  and  practically  impossible,) 
What  can  be  said  of  the  content  of  the  course  from 
external  evidence,  especially  from  the  textbooks? 
Was  there  any  development  in  method  or  textbook? 
What  per  cent  of  the  total  number  of  students  at- 
tending the  school  took  the  course  in  philosophy  to 
get  their  A,B.  degree?    Where  did  philosophy  fit 
into  the  rest  of  the  curriculum?    Who  were  the  out- 
standing teachers  of  philosophy? 

Further  problems  and  questions  present  them- 
selves which  would  not  fall  within  the  scope  of  this 
thesis  but  which  would  make  interesting  studies. 
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How  does  the  philosophy  taught  In  Jesuit  schools  com- 
pare with  that  taught  in  other  Catholic  institutions 
of  higher  learning,  or  that  taught  in  private  insti- 
tutions of  the  same  kind?    A  continuation  of  the  fine 
work  started  by  James  J,  Walsh,  who  made  quite  a 
thorough  study  of  the  influence  of  scholastic  philos- 
ophy on  the  American  colonial  schools  before  the  Rev- 
olution, would  be  a  very  notable  contribution  to  the 
history  of  American  education.      Tracing  the  develop- 
ment of  philosophy  in  public  and  private  institutions 
would  be  an  almost  inconceivably  difficult  task  be- 
cause shortly  after  the  Revolutionary  War  the  some- 
what unified  doctrines  in  that  subject  burst  like  a 
shell  over  an  almost  countless  variety  of  schools  of 
thought  with  the  result  that  today  any  unicity  of 
doctrine  is  looked  upon  with  suspicion  and  classed  as 
authoritarian,  undemocratic,  and  highly  undesirable. 

The  Method 

The  chief  source  of  information  about  the 
colleges  and  universities  was    the  catalogs  of  the 
various  Institutions  from  1850  to  1912,  and  from 


James  J.  Walsh,  American  Jesuits,  pp.  176, 
177.    New  York:  The  Kacmillan  Company,  1934. 


St.  Louis  University  from  1853  to  1912,  Catalogs 
published  during  that  time  included  a  description  of 
the  course,  names  of  the  professors  who  taught  the 
course,  titles  of  the  textbooks,  and  frequently  the 
theses  defended  at  the  end  of  the  year.    Since  the 
catalogs  of  other  schools  which  began  before  1850, 
such  as  Georgetown,  St.  John's  College  (now  Fordham 
University),  and  Xavier  College,  Hew  York,  were  not 
available,  Information  was  taken  from  the  histories 
of  those  schools.     Immediately  the  objection  pre- 
sents itself  that  information  from  catalogs  is  some- 
times Inaccurate  and  that  such  errors  will  make  the 
final  analysis  very  unscientific. 

The  author  does  not  claim  that  the  informa- 
tion given  In  this  thesis  is  correct  down  to  the 
last  detail,  whether  it  be  the  exact  number  of  stu- 
dents or  the  exact  date  when  a  certain  textbook  was 
being  used.    Such  detailed  and  certain  facts  cannot 
readily  be  obtained,  and  they  are  unnecessary  for  a 
view  of  the  general  trend  of  courses  taught  and  the 
number  taking  them.    That  fifteen  students  took 
philosophy  under  such  and  such  a  teacher  in  this 
particular  university  at  this  particular  time  at 
this  particular  date  Is  not  the  important  item. 
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The  principle  concern  is  that  the  details  be  accurate 
enough  to  make  the  over-all  view  of  the  whole  curric- 
ulum a  true  picture.    Catalogs  and  histories  checked 
against  archives  and  even  some  personal  recollections 
of  teachers  and  students  are  sufficient  for  such  a 
study.    The  catalog  for  each  school  was  examined  and 
the  pertinent  details  observed.    Textbooks  and  refer- 
ence books  used  in  the  schools  which  number  over 
fifty  volumes,  were  read  and  sufficiently  analyzed 
for  data  that  would  be  helpful  to  this  thesis.  Other 
sources  are  accounted  for  in  the  footnotes  and  in  the 
bibliography* 

Limitations 

The  author  would  be  the  first  to  admit  that 
this  study  leaves  much  to  be  desired.    In  the  first 
place,  this  study  is  proposed  for  correction  by  any 
of  the  schools  which  may  have  further  details  with 
regard  to  the  historical  dates,  names,  and  statistics 
or  further  interpretation  which  would  throw  more 
light  on  the  data  given.    The  author  is  neither  cap- 
able nor  free  enough  to  make  as  thorough  an  analysis 
of  the  textbooks  used  in  the  schools  as  he  would  like 
in  order  to  do  complete  Justice  to  the  authors  and 
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place  them  exactly  where  they  belong  In  the  field  of 
philosophical  thought*    The  textbooks  are  analysed 
to  a  limited  extent  and  the  reference  books  given  in 
the  catalogs  are  listed  for  the  benefit  of  those  who 
are  thoroughly  acquainted  with  the  content  and  school 
of  thought  which  they  follow.    Secondly,  the  author 
is  not  in  a  position  to  Judge  the  reasons  why  so  many 
students  withdrew  from  the  various  colleges  and  uni- 
versities before  they  were  to  take  the  philosophy 
course  and  receive  their  degrees.    He  cannot  Justly 
pass  a  complete  Judgment  about  the  worth  of  the 
classes  nor  the  temperament  of  the  times  when  educa- 
tion in  the  speculative  order  was  a  definite  excep- 
tion.   Thirdly,  there  is  no  one  who  can  deny  that  the 
effectiveness  of  any  philosophical  curriculum  depends 
primarily  on  the  teaching  ability  of  the  professor 
and  the  doctrine  which  he  proposes.    What  we  can  tell 
about  the  content  and  effectiveness  of  these  courses 
directly,  in  the  sense  of  what  the  professor  actually 
lectured  about  and  the  thoroughness  with  which  the 
students  learned  to  grasp  the  philosophical  principles, 
is  very  limited.    We  can  only  make  indirect  Judgments. 
However,  with  regard  to  the  content,  the  professor  In 
most  cases  must  have  been  in  agreement  with  the  doc- 
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trines  explained  In  the  textbook  which  he  chose  be- 
cause if  he  did  not  like  the  text  employed  before 
him,  he  was  free  to  choose  one  of  many  others*  The 
more  outstanding  teachers  put  their  own  notes  in 
printed  form  and  used  them    for  a  textbook* 

Related  Literature 

There  have  been  many  authors  who  have  Inves- 
tigated the  principles  of  Jesuit  education  as  they 
are  embodied  in  the  Constitutions  of  the  Society  of 
Jesus  and  the  Ratio  Studlorunu    There  have  also  been 
many  who  have  explained  in  a  general  way  the  applica- 
tion of  these  principles  to  the  schools  under  Jesuit 
direction  in  the  United  States.    Father  Donnelly,  in 
his  book,  The  Principles  of  Jesuit  Education  In  Prac- 
tice, shows  how  the  principles  can  be  applied  to  the 
classroom,  especially  in  the  field  of  literature, 
but  nothing  is  said  about  what  is  actually  done.5 
The  Jesuits  and  Education  by  William  J.  McGucken,  S.J., 
demonstrates  how  the  Ratio  has  been  applied  to  secon- 
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5Francls  P.  Donnelly,  S.J.,  Principles  of 
Jesuit  Education  in  Practice..    New  Yorki  J. P.  Kenedy 
and  Sons,  1934. 
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dary  schools  in  this  country.*    Ho  one,  as  far  as  the 
author  knows,  has  taken  one  subject  from  among  the 
upper  college  courses  and  Investigated  how  the  prin- 
ciples laid  down  for  that  course  have  been  carried 
into  practice  in  a  group  of  schools* 
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^William  J.  McGucken,  S.J,,  The  Jesuits  arid 
Education.    Milwaukee:  Bruce  Fublishing  Company,  1932, 


CHAPTER  II 


PHILOSOPHY  AND  THE  SOCIETY  OP  JESUS 
Introduction 

Before  we  can  study  thoroughly  any  part  of 
the  Jesuit  educational  system,  it  is  necessary  to 
understand  to  some  extent  the  historical  background 
of  the  Society,  the  ideas  which  its  founder  had 
concerning  education,  the  purpose  for  which  the  So- 
ciety entered  the  field  of  education,  the  hack* 
ground  of  the  founding  fathers,  and  the  written 
constitutions  and  rules  of  the  organization •  The 
force  of  these  regulations  carried  on  long  after 
those  who  inspired  them  had  died.    Therefore  in 
this  chapter  the  educational  background  of  St.  Igna- 
tius will  be  treated  briefly,  as  well  as  his  views 
on  the  study  of  philosophy,  and  finally  the  place 
of  philosophy  in  the  Constitution  and  Ratio  Studio- 
rum. 

Saint  Ignatius  and  Philosophy 
It  was  only  after  such  momentous  events  as 
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his  stay  at  lffanresa  (1523),  his  trip  to  the  Holy  Land, 
his  two  years  of  study  at  Barcelona  (1524),  and  his 
persecutions  and  inprisonments  in  Alcala  and  Salamanca 
that  St,  Ignatius  finally  settled  down  to  his  studies 
in  comparative  peace  in  Paris  in  1527,    For  a  year  and 
a  half  he  grounded  himself  in  the  humanities  by  re- 
studying  the  classics  at  the  College  of  Montaigu  until 
he  was  ready  to  enter  the  College  of  Salnte-Barbe  for 
philosophy*    The  diligence  with  which  he  attacked  his 
studies,  the  devotion  he  had  for  the  scholastic  method 
and  its  order  of  subjects,  and  the  complete  conviction 
he  had  of  the  efficacy  of  the  humanistic  training  are 
the  basic  reasons  why  he  later  put  so  much  stress  on 
the  humanities  and  on  the  higher  studies  in  the  con- 
stitutions of  his  future  Society  and  in  his  letters 
and  official  documents* 

The  University  of  Paris  in  the  day  of  St. 
Ignatius  was  not  the  brilliant  intellectual  center 
that  it  had  been  in  the  thirteenth  century  when 
Aristotelian  treatises  began  to  filter  into  the  school 
under  the  paraphrasing  Influence  of  Avicenna,  During 
those  early  years  so  much  argument  had  to  be  gone 
through  to  retain  Aristotle  that  the  texts  had  to  be 
mastered  perfectly.    It  was  in  those  days  that  men 
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like  Albert  the  Great  and  St.  Thomas  Aquinas  saw  the 
transcendent  truth  in  the  philosophical  doctrine  of 
Aristotle  and  transformed  it  into  the  philosophy  of 
the  Catholic  Church.    Scholars  in  those  days  were 
the  first  to  unveil  the  prejudice  against  the  scho- 
lastic method* 

But  once  the  doctrine  of  Aristotle  and  the 
scholastic  method  had  firmly  rooted  themselves,  in- 
tellectual endeavor  began  to  decline  early  in  the 
fourteenth  century.    There  was  a  slight  resurgence 
of  intellectual  enthusiasm  by  the  end  of  that  century 
because  of  the  opposition  to  Nominalism,  but  the 
fifteenth  and  sixteenth  centuries  found  that  Paris, 
as  well  as  other  famous  medieval  universities',  had 
lost  its  primitive  glory,  its  depth  of  thought,  its 
unity  of  purpose,  its  renowned  scholarship  and  pro- 
fessors.   Philosophy  »as  not  a  vital  subject  in  its 
own  right  when  St.  Ignatius  studied  it.    Rather  it 
was  looked  upon  as  the  handmaid  of  theology,  the 
highest  of  the  natural  sciences. 

However,  St .Ignatius  and  his  companions  must 
have  realized  the  intrinsic  value  of  the  Parisian 
method  because  he  and  his  followers  clung  to  its  form 
tenaciously.    According  to  Father  Farrell  this  method 
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at  that  time  consisted  chiefly  in*    1)  a  distribution 
of  students  according  to  capacity  with  a  distinct 
teacher  for  each  class;    2)  a  solid  foundation  in 
grammar;    3)  a  regular  progression  from  the  lowest 
grammar  class  through  humanities  and  rhetoric,  then 
through  philosophy,  mathematics,  and  into  theology  — 
only  one  at  a  time  and  in  order;    4)  assiduous  atten- 
dance at  class;  and  5)  many  repetitions,  exercises, 

5 

memory  lessons,  and  compositions* 

Philosophy  and  the  Constitutions 

The  constitutions  of  the  Society  of  Jesus  can 
truly  be  said  to  be  the  work  of  St.  Ignatius  himself, 
since,  with  the  exception  of  certain  less  important 
changes  and  additions  suggested  by  the  first  Fathers 
of  the  Order,  he  wrote  them  himself.    The  section 
dealing  directly  with  education  (Part  IV),  therefore, 
is  the  expression  of  Ignatius »s  own  desire  in  the 
matter  of  studies  which  are  to  be  pursued  and  taught 
by  the  members  of  his  order.    In  Chapter  5  of  the 
fourth  part  of  the  constitutions  he  lays  down  general 

5Allan  P.  Farrell,  S.J.,  The  Jesuit  Code  of 
Liberal  Education,  p.  32.    Milwaukee:  Bruce  Publishing 
Company,  l»3t-J. 
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instructions  about  the  philosophical  training  of  the 
young  Je suits »    According  to  age,  disposition  of 
mind,  and  degree  of  intelligence,  each  shall  be  in- 
structed in  "logic,  natural  and  moral  philosophy, 
and  metaphysics,"      In  Chapter  XII  he  prescribes  in 
the  same  general  terms  that  college  students  should  be 
taught  arts  and  the  natural  sciences  "to  dispose  the 
mind  for  theology* "7    In  Explanation  C,  he  further 
elaborates  what  he  means  by  "arts  and  natural  sciences" 
when  he  mentions  logic,  metaphysics,  moral  science, 

and  mathematics* 

Chapters  XIII,  XIV,  and  XV  are  concerned 
with  a  general  treatment  of  the  method,  textbooks, 
and  degrees.    He  urges  that  teachers  take  a  personal 
interest  in  each  student,  that  they  demand  an  account 
of  the  student's  progress,  and  that  they  hold  fre- 
quent disputations  with  both  the  upper  and  lower 

6Edward  A.  Fitzpatrick,  S.J.,  St.  Ignatius 
and  the  Ratio  Stud jorum,  p.  68.  New  York:  McGraw- 
Hill  Company,  l&ob." 

7nSo     since  the  arts  and  natural  sciences 
dispose  the  mind  for  theology,  and  serve  to  perfect 
ItsP£nowledge  and  application  and  of  themselves  help 
toward  the  same  end,  let  them  be  treated  with  what- 
eveT diligence  is  proper  and  by  learned  professors, 
seeking  in  all  things  sincerely  the  honor  and  glory 
Of  Godl -    institutions  of  the  Society  of  Jeans, 
Chapter  XII,  Part  3.    Quoted  by  Fitzpatrick,  op., 
cit.,  p.  101 • 
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classes*    The  Rector  of  the  college  and  his  assis- 
tants should  take  into  account  the  ability  of  the 
students  in  order  to  determine  how  long  they  should 
study  in  the  higher  sciences*    BIn  logic,  natural 

philosophy,  and  metaphysics  the  doctrine  of  Aris- 
es 

totle  is  to  be  followed."     Further  details  he 
leaves  until  the  publication  of  the  Ratio  Studloruau 

Philosophy  and  the  Ratio  Studlorua 

There  seems  to  be  sufficient  evidence,  ac- 
cording to  Father  Farrell  in  his  Jesuit  Code  of  Lib- 
eral Education,  that  the  first  person  who  conceived 
the  idea  of  extending  the  teaching  of  the  Society 
to  those  who  were  not  to  be  members  of  the  order 
was  Father  James  Layne*.9    However,  in  the  early 
years  of  the  Society  there  was  no  document  written 
specifically  on  the  instruction  of  externs,  and  the 
Ratio  of  1586  was  primarily  for  the  direction  of 
those  who  were  to  train  members  of  the  Society*. 
St.  Ignatius  showed  his  interest  in  and  approval  of 


Constitutions,  Chapter  XIV,  Part  3.  Quoted 
in  Fitzpatrick,  op.  ctt.,  p.  107* 

9Farrell>  op.  clt.,  p.  14. 
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Laynez*s  idea  from  the  very  beginning  when  in  1542 
he  gave  his  permission  to  the  College  of  Goa,  India, 
for  outsiders  to  attend  the  lectures  given  to  the 
young  Jesuits  both  in  humanities  and  arts  (ma the* 
matics,  science,  and  philosophy)*    In  1545  he  gave 
the  same  permission  to  the  College  of  Gandia  in 
Spain,  then  under  the  direction  of  Francis  Borgia, 
Duke  of  Qandla.    Two  years  later  Father  Oviedo'a 
glowing  account  of  the  success  of  the  Spanish  col- 
lege convinced  St.  Ignatius  that  he  should  broaden 
the  college  curriculum  to  make  it  a  Studlum  Generale 
where  courses  would  be  taught  specifically  for  ex- 
terns.    His  directions  to  the  College  of  Perugia 
say  definitely  that  when  extern  students  have  fin- 
ished their  course  in  the  humanities,  they  should 
continue  in  the  classes  of  arts,  philosophy,  and 
finally  theology.    These  instructions  along  with 
those  in  the  constitutions  became  the  basis  of  more 
particular  instructions  which  were  to  follow  in  the 
Ratio. 

In  an  effort  to  attain  a  certain  uniformity 
in  the  Society^  methods  of  instruction  and  in  the 
content  of  the  courses,  various  members  of  the 
order  were  directed  to  compile  a  set  of  rules  which 
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would  put  the  ideas  of  the  founder  and  of  the  early 
fathers,  as  expressed  in  the  constitutions  and  other 
documents,  into  one  unified  form,  making  general 
statements  into  practical  rules  of  procedure  with 
regard  to  courses,  content,  and  method.    The  first 
of  these  was  Father  Ledesma,  a  noted  Spanish  educa- 
tor who  taught  theology  in  the  Roman  College.  In 
his  detailed  program  of  studies  for  the  Roman  College 
he  had  planned  to  write  a  chapter  on  Liberal  Arts 
which  would  include  sections  on  logic,  metaphysics, 
and  ethics,  but  he  died  before  he  had  completed  the 
first  chapter  of  the  whole  work.    This  chapter  deals 
only  with  the  humanities.    However,  since  he  followed 
closely  in  this  one  chapter  the  plan  of  academic 
studies  followed  at  Louvain,  Paris,  and  Alcala,  it 
is  reasonable  to  suppose  that  he  would  have  proposed 
the  same  philosophical  program  as  was  the  custom  In 
those  same  universities. 

Before  the  Ratio,  of  1586  was  published,  the 
Jesuits  had  become  Involved  in  a  controversy  with 
the  Dominicans  over  some  theological  points  center- 
ing around  the  teaching  of  St.  Thomas.    As  a  result 
of  this  incident  this  Ratio  is  more  concerned  with 
speculative  theological  problems  than  with  the  prac- 
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tical  side  of  teaching,  though  that  element  too  re- 
ceives considerable  treatment. 

According  to  the  Ratio  of  1586,  students  of 
philosophy  are,  in  keeping  with  the  prescriptions  of 
the  Constitutions,  to  follow  the  teaching  of  Aris- 
totle in  logic,  natural  and  moral  philosophy,  and 
metaphysics,  as  long  as  that  author  does  not  propose 
any  doctrine  which  is  against  Faith  or  against  the 
opinions  almost  universally  held  at  that  time.  The 
students  are  encouraged  to  read  the  philosopher fs 
works  in  the  original  text  very  carefully,  and  to 
give  much  time  to  the  proper  interpretation  and  col- 
lation of  texts.    Commentaries  and  translations 
should  be  furnished  by  members  of  the  Society,  and 
Father  Fonseca*s  book  on  Logic  is  specifically  rec- 
ommended for  that  subject.    Instructions  are  given 
as  to  the  method  of  studying  and  teaching  Aristotle, 
particularly  by  the  use  of  frequent  repetitions  and 

disputations • 

The  subject-matter  of  the  philosophy  course 
is  distributed  over  a  period  of  three  years.  In 
the  first  year  logic  is  to  be  taken  along  with  the 
Frolegomena  Fhysicae.    In  the  second  year  the 
Physics  of  Aristotle  Is  to  be  taken  for  six  months 
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followed  by  the  Liber  de  Coelo  and  the  first  book  of 
De  Qeneratlone.    The  matter  for  the  third  year  cen- 
ters around  the  second  book  of  De  Generatione  and 
the  whole  of  the  De  Anima  for  a  period  of  five 
months.    The  last  four  months  of  the  course  are  on 
the  Metaphyslca. 

At  the  end  of  the  treatment  a  very  interest- 
ing  series  of  theses  is  given  with  the  following  in- 
troduction! 

Let  them  be  very  careful  to  preserve  the  more 
common  and  now  more  approved  opinions  of  the 
philosophers;  some  of  these  are t 
1  •  Prime  matter  has  its  own  existence  or  en- 
titative  act. 

2.  There  is  no  repugnance  to  this,  that  prime 
matter,  through  the  power  of  God,  should 
both  become  and  be  without  a  form* 

3.  Succession  is  the  very  essence  (ratio)  of 
motion  strictly  considered* 

4.  Intensity  comes  about  through  the  addition 
of  gradual  parts. 

5.  Motion  and  time  are  real  beings. 

6.  To  treat  of  the  intellectual  soul,  even  in 
so  far  as  it  is  intellectual,  is  the  part 
of  the  Natural  Philosopher. 

7.  In  one  man  there  is  only  one  soul. 

8.  According  to  Aristotle,  the  rational  soul 
is  immortal,  is  not  educed  from  the  potency 
of  matter,  and  is  truly  and  properly  the 
form  of  the  body. 

9.  It  can  be  proved  by  natural  means  that  the 
rational  soul  is  immortal,  is  not  one  in 
all  beings,  and  is  in  such  a  way  the  nat- 
ural form  of  the  body  that  the  definition 
of  the  soul  by  Aristotle  applies  to  it 
univocally,  even  on  the  intellective  level. 

10.  The  rational  soul,  even  though  it  is  in 
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the  body  and  is  its  form,  does  not  depend 
on  it,  but  truly  and  properly  subsists 
through  its  own  power. 

11.  It  should  not  be  denied  that  there  is  in 
the  substance  of  the  soul  some  potency 
which  pertains  to  motion  (motlvam). 
through  which  the  separated  soul  can  by 
its  own  power  move  itself. 

12.  Neither  brutes  nor  the  cogitative  power 
of  man  is  formally  able  to  reason. 

13.  There  is  no  sen3us  agens. 

14.  The  potency  pertaining  to  motion  (motiva) 
is  not  less  distinguished  from  the  sense 
appetite  or  the  will  than  are  the  intel- 
lect and  the  imagination;  although  no 
one  must  be  forced  to  hold  a  real  dis- 
tinction between  these  potencies  and  the 
substance  of  the  soul  or  that  of  an 
angel. 

And  other  opinions  of  this  kind.10 


The  Ratio  of  1599  is  very  similar  to  the  1586 
edition  in  its  prescriptions  about  philosophy.  Pro- 
fessors are  again  instructed  not  to  depart  from  the 
teaching  of  Aristotle  unless  it  differs  from  the 
teachings  everywhere  approved  by  the  Academies,  or 
is  contrary  to  Faith.    Also  they  are  warned  again 
about  being  very  cautious  in  reading  and  bringing  to 
class  those  interpreters  of  Aristotle,  such  as 
Averroes,  Alexander,  and  their  followers,  who  pro- 
fess teachings  not  consonant  with  the  Christian  re- 
ligion.   The  second  Ratio  differs  from  the  earlier 


!Oo.  M.  Pachtler,  S.J.,  Ratio  Studiorum  et 
Inatltutlones  Scholaatlcae  Socieratls  Jeau,  p.  140» 
Berii n:  A.  Hoffmann  and  Company,  1887. 
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edition,  however,  by  recommending  the  doctrine  of 
St.  Thomas* 

•  •  •  •  St.  Thomas  is  always  to  he  spoken 
of  in  the  highest  terms;  by  following  hia 
with  enthusiasm  whenever  we  ought,  or  by 
reverently  and  with  regret  departing  from 
him  if  his  doctrines  is  less  suitable  to 
118*11 

The  general  course  of  studies  to  be  pursued  during 
the  three  years  is  the  same  in  both  Ratios. 

The  principal  object  which  Father  Roothaan, 
General  of  the  Society  of  Jesus  after  its  restora- 
tion,  and  other  educators  of  the  Society  had  in  re- 
vising the  1599  Ratio  was  to  change  that  document  in 
such  a  way  aa  to  adapt  it  to  conform  to  what  was 
good  in  the  progress  of  educational  procedure  in  the 
past  200  years  and  yet  keep  the  basic  pedagogical 
concepts  which  centuries  could  not  improve.  Thus, 
in  the  first  rule  for  the  professors  of  philosophy, 
the  value  of  philosophy  as  an  aid  to  the  study  of 
theology,  as  well  as  an  excellent  science  for  train- 
ing both  the  intellect  and  the  will,  is  again  empha- 
sized.   The  study  of  philosophy,  therefore,  holds 

^"Contra  vero  de  S.  Thoma  nunquam  non  lo- 
quatur  honorificej  libentius  ilium  animis,  quoties 
oporteat,  sequendo;  aut  reverenter  et  gravate,  si 
quando  minus  placeat,  deserendo."    Ibid.,  p.  330. 
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just  as  Important  a  place  in  the  revision  of  1832 
as  it  did  in  the  older  Ratios* 

The  major  difference  "between  the  new  Ratio 
and  the  old  is  the  fact  that  neither  Aristotle  nor 
St,  Thomas  is  mentioned,  nor  are  the  works  of  either 
specifically  recommended.    It  is  content  to  recommend 
philosophy  which  is  not  contrary  to  the  teachings 
held  everywhere  in  the  Academies  and  which  is  not 
contrary  to  the  Faith.    Instead  of  recommending 
Aristotle  and  giving  a  detailed  outline  of  the  works 
of  his  which  are  to  he  used,  it  takes  each  course  of 
study  In  the  order  in  which  they  appear  —  logic,  cos- 
mology, metaphysics,  psychology,  moral  philosophy, 
and  natural  theology  —and  gives  a  list  of  subjects 
which  are  to  be  taught  in  that  particular  branch. 
There  is  also  a  difference  in  the  curriculum  between 
the  Ratios  of  1586  and  1599  and  the  Ratio  of  1832  in 
that  the  first  two  limit  the  course  to  philosophy  as 
such,  whereas  the  later  edition  Includes  the  study  of 
mathematics  and  physics  to  be  taught  by  the  professor 

of  philosophy. 

The  Ratio  of  1832  and  Its  great  promoter 
Father  Roothaan  were  often  criticized  for  not  taking 
a  more  definite  stand  in  the  teaching  of  St.  Thomas. 
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However,  it  is  difficult  for  us  to  understand  the 
position  of  Catholic  scholars  fifty  years  before 
the  public at ion  of  the  Aeternl  Patris  of  Pope  I*o 
XIII .    Pather  Roothaan  fought  and  won  the  battle  of 
keeping  the  scholastic  method  intact  in  the  revised 
Ratio,  and  with  regard  to  St.  Thomas,  he  says t  "If 
the  text  of  St.  Thomas  has  been  supplanted, hi  a  doc~ 
trine  has  not.    It  remains  the  official  teaching  of 
the  Company."    With  this  background,  then,  what  in- 
fluence did  the  Ratio  have  on  the  schools  in  the 
United  States? 


CHAPTER  III 


THE  PHILOSOPHICAL  CURRICULUM 
IH  THE  UNITED  STATES 

Course  of  Studies 

The  Ratios  of  1599  and  1832  set  down  In  de- 
tail the  practical  method  which  was  recommended  to 
be  followed  in  the  Jesuit  system  of  education 
throughout  the  world.    To  put  this  plan  into  prac- 
tice in  all  the  countries  where  the  Society  con- 
ducted schools,  however,  was  not  as  easy  a  task  as 
writing  the  principles  down  in  documentary  form. 
For  the  Jesuits  in  the  United  States  who  were  try- 
ing to  establish  schools  among  a  very  practical- 
minded  group  of  people,  who  were  thinking  more  about 
establishing  themselves  in  a  sound  democratic  coun- 
try than  about  speculative  thought,  it  must  have 
seemed  at  times  an  almost  impossible  task.  Those 
who  revised  the  1832  Ratio  realized  that  this  plan 
would  be  promulgated  in  a  great  variety  of  places 
and  among  people  of  entirely  different  temperaments. 

26 


27 

For  that  very  reason  the  General  Congregation  during 
the  time  of  Father  Roothaan  did  not  impose  the  pre- 
scriptions of  the  Rat  to  as  a  set  rule  but  merely  en- 
couraged superiors  in  all  countries  to  follow  it  as 
closely  as  possible. 

There  is  a  rule  set  down  for  the  Prefect  of 
Studies  that  he  should  establish  the  course  of  phi- 
losophy "according  to  the  custom  and  the  necessity 
of  the  country,"    The  first  "necessity"  for  those 
early  Jesuits  in  the  United  States  was  to  found  the 
schools,  introduce  a  commercial  course  to  attract 
students,  and  then  gradually  build  up  year  by  year 
until  they  finally  offered  the  Classical  Course  in 
its  entirety,  ending  as  it  should  in  the  study  of 
philosophy.    On  the  average,  it  took  about  ten  years 
for  a  school  to  so  establish  itself  that  it  could 
confer  the  A.B.  degree  at  the  end  of  the  entire 
training,  except,  of  course,  in  those  schools  where 
the  Jesuits  took  over  from  some  other  group.  In 
their  early  years,  Georgetown,  Fordham,  and  other 
pioneer  colleges  granted  a  few  A.B.  degrees  at  the 
end  of  the  Rhetoric  course,  but  this  did  not  con- 
tinue as  a  general  practice. 

The  general  plan  of  the  Ratio  for  the  first 
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five  years  of  the  course  was  followed  quite  care- 
fully by  the  American  schools*    The  first  year  of 
Grammar  (In  some  places  It  was  called  3rd  Humani- 
ties) was  Intended  to  furnish  the  student  with  an 
elementary  knowledge  of  Latin  and  Greek  besides  in- 
struction In  English,  arithmetic,  history,  and 
geography*    The  second  year  aimed  at  a  knowledge  of 
Latin  and  Greek  idiom  and  facility  in  English  com- 
position.   The  third  year  of  Grammar  set  for  its 
goal  a  complete  knowledge  of  grammar,  figures  of 
speech,  and  versification.    In  the  fourth  year, 
called  either  Poetry  or  Humanities,  the  student  be- 
gan a  study  of  the  nature  of  poetry  and  familiarized 
himself  with  different  types  of  poetical  composition. 
In  the  Rhetoric  course,  which  composed  the  fifth 
year  of  training,  the  student,  using  Cicero,  Quintil- 
ian,  Aristotle,  Demosthenes,  Plato,  and  other  classi- 
cal authors  as  his  models,  aimed  at  perfect  elo- 
quence.   Finally,  after  their  thorough  grounding  in 
the  Humanities  and  with  a  full  knowledge  of  Latin, 
the  students  were  ready  for  philosophy.    All  of  the 
schools  founded  before  1880  followed  this  procedure. 
Boston  College,  Holy  Cross,  and  Loyola  of  Baltimore 
list  also  a  Rudiments  course  which  was  preparatory 
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to  the  regular  six-year  program.    In  1886  the  divi» 
sion  between  the  lower  and  higher  grades  was  made 
more  prominent,  many  schools  calling  the  first  three 
years,  1st,  2nd,  and  3rd  grammar  and  making  a  four- 
year  college  program  of  humanities,  poetry,  rhetoric 
and  philosophy* 

Into  that  one  year  of  philosophy  all  the 
subjects  which  the  Ratio  proposes  for  three  (or,  at 
a  minimum,  two)  years  had  to  he  telescoped.  First 
there  was  minor  logic  or  dialectics  which  dealt 
with  an  analysis  of  ideas,  judgments,  and  reasoning, 
Then  there  was  major  logic  which  investigates  the 
criteria  of  truth,  the  kinds  of  knowledge,  and  the 
degrees  of  certitude.    Next  general  metaphysics 
follows  with  its  notion  of  being  and  the  attributes 
of  being.    Special  metaphysics  was  divided  into 
three  sections:  cosmology,  the  study  of  the  origin 
of  the  world,  the  nature  of  space,  time,  etc.* 
psychology,  the  science  of  the  essence  and  the 
faculties  of  the  human  soul;  and  natural  theology, 
the  study  of  the  existence  and  attributes  of  God. 
Finally  came  ethics  which  taught  the  students  about 
the  morality  of  human  actions.    Obviously  this  was 
almost  an  impossible  amount  of  matter  to  cover  ade- 
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quately  in  one  year,  aa  Father  Ruaso  and  other  author- 
teacher8  complained.*** 

Before  the  Ratio  of  1832,  two  houra  were 
usually  spent  in  the  morning  and  two  in  the  afternoon 
on  the  course  in  philosophy,  amounting  to  twenty 
houra  a  week.    But  the  revised  Ratio,  with  ita  pre- 
scription that  mathematic8  and  science  he  taken  along 
with  philosophy,  forced  prefects  of  study  to  cut  the 
time  spent  on  philosophy  to  ten  or  twelve  hours*  In 
order  to  relieve  the  pressure  of  an  overloaded  sixth 
year,  Georgetown  and  other  eastern  colleges  hegan  aa 
early  as  1888  to  teach  philosophy  in  the  fifth  or 
junior  year.    Major  logic,  minor  logic,  dialectics, 
and  cosmology  were  atudied  by  the  juniora  with  about 
two  and  one-half  houra  a  quarter  spent  on  each  sub- 
ject.   The  seniors  spent  five  houra  a  aemester  on 
psychology  and  natural  theology,  and  five  hours  on 
ethics.    Thus  the  total  number  of  twenty  houra  in 
covering  the  whole  curriculum  waa  again  restored, 
in  1906,  ea  a  result  of  a  provincial  order  intended 
to  establish  uniformity  in  the  Missouri  Province 
schools,  logic  was  taught  in  the  sophomore  year  for 


l2Nicholas  Russo,  S.J.,  Summa  Philosophla, 
p.  v.    Boa ton J  T.B.  Noonan  and  Company,  1889. 
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four  hours,  with  metaphysics,  cosmology,  and  psychol- 
ogy heing  taught  for  ten  hours  in  the  Junior  year. 
But  the  experiment  lasted  only  a  short  while  so  that 
by  1908  philosophy  was  taught  only  in  the  final  two 
years  for  a  total  of  twenty  hours.    In  almost  every 
instance,  by  1910  a  course  in  the  history  of  philos- 
ophy had  been  added  to  the  other  subjects*    By  1912 
all  the  schools  were  teaching  logic,  metaphysics, 
psychology,  and  cosmology  in  the  third  year,  and 
natural  theology  and  ethics  in  the  final  year  for 
approximately  ten  to  twelve  hours  a  semester.15 

Though  this  array  of  philosophical  subjects 
may  seem  formidable  and  all-inclusive,  there  is  suf- 
ficient evidence  to  state  that  when  the  whole  course 
was  crowded  into  one  year  along  with  mathematics  and 
physics,  little  penetration  could  possibly  have  been 
made  into  the  subject  as  a  true  wisdom.    The  schools 
of  America  followed  carefully  the  Constitution  and 
the  Ratio  in  not  looking  upon  philosophy  as  a  science 
in  its  own  right,  an  architectonic  body  of  knowledge, 
but  rather  as  a  handmaid  of  religion  which  would  give 
the  student  some  rational  basis  for  his  Faith.  Father 

^information  taken  from  the  yearly  catalogs 
of  the  various  institutions  mentioned. 
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F.  Heierman,  in  hia  article  "The  Ratio  Studiorum  and 
the  American  College"  written  in  1897,  says  that 
"the  last  two  years  will  be  demanded  for  philosophy 
because  a  full  system  of  philosophy  is  necessary 
for  a  professional  man,"**    Thus  he  seems  to  look 
upon  philosophy  more  as  a  practical  than  a  specula- 
tive science  with  the  apologetic  viewpoint  of  great- 
est  importance.    For  he  continuesi 

In  the  light  of  Christian  philosophy  the 
pretentious  modern  theories  will  vanish 
into  darkness,  and  true  and  genuine  prog- 
ress will  make  great  strides  in  promoting 
the  advancement  of  science  for  the  honor 
of  God. 15 

Besides  the  fact  that  they  did  not  want  to  crowd  the 
fourth-year  schedule  too  much,  one  of  the  strongest 
reasons  why  the  schools  put  part  of  the  philosophy 
course  in  third  year  and  even  in  second  year  was  the 
fact  that  large  numbers  of  students  were  dropping 
out  of  college  before  completing  their  A.B.  degree, 
and  the  Jesuits  felt  that  those  who  dropped  out 
would  be  unable  to  defend  their  religion  against  the 

14F.  Heiermann,  S.J.,  "The  Ratio  Studiorum 
and  the  American  College,"  The  WoodsTocg  letters, 
Volume  26,  No.  3,  p.  376. 

15Ibid.,  p«  377. 
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the  errors  of  the  day.    Therefore,  philosophy  was 

looked  npon  as  important  as  a  safeguard  for  religious 

rather  than  as  a  scientific  study  in  itself* 

&£J:icg  it  acre  fthfj  as£3*e  rr*?;*\r  Thcadstic  •    Ontll  his 

Textbooks 

- 

Shortly  after  the  Society  of  Jesus  had  been 
restored  to  its  former  position,  Father  Roothaan 
looked  about  him  for  men  who  would  revive  the  philo- 
sophical traditions  of  the  Society,    His  first  concern 
was  for  textbooks  which  would  epitomize  the  doctrines 
of  the  masters.    He  was  the  first  member  of  the  new 
Society  to  give  impetus  to  the  opinion  that  it  was 
better  for  the  students  to  learn  philosophy  from  com- 
pendia of  the  great  authors  than  from  the  authors  them- 
selves.   The  originals  of  Aristotle,  St.  Thomas,  and 
even  of  Suarez  were  not  considered  within  the  ken  of 
the  students.    Institutions  Philosophlcae  were  pub- 
lished in  great  numbers,  and  many  Compendia  of  these 
were  published  also,  but  neither  the  professors  nor 
the  students  made  much  use  of  the  original  masters  or 
even  of  direct  quotations  from  their  works.  Professors 
in  the  colleges  were  urged  to  put  their  notes  into 
printed  form  for  publication. 

One  of  the  first  to  answer  the  call  of  the 
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General  was  Father  Matteo  Llberatore,  who  first  pub- 
lished his  course  of  philosophy  in  1840.    In  1860 
and  again  in  1881,  he  completely  revised  this  course 
making  it  more  and  more  openly  Thomistlc.    Until  his 
death  in  1892,  he  was  one  of  the  great  leaders  of  the 
Thomistic  revival.    His  works  are  more  openly  Thomis- 
tlc in  tone  than  those  of  any  of  his  Jesuit  contempor- 
aries.   Even  in  his  earliest  editions  he  sets  up 
Suarez  as  his  adversary  and  unhesitatingly  affirms 
the  real  distinction  between  essence  and  existence  in 
existing  finite  beings. 

In  his  introduction  to  the  1881  edition,  he 
explains  some  of  the  difficulties  which  he  met  in 
trying  to  revive  Thomism  and  also  the  methods  he  used. 
Speaking  of  the  first  edition  of  his  work  he  says, 

At  that  time  the  philosophy  of  Saint  Thomas 
was  so  downtrodden  that  not  a  few.  .  .  .said 
that  I  was  mad  to  think  that  I  could  restore 
the  philosophy  of  St.  Thomas  to  its  pristine 
hono?.    But  what  was  then  thought  foolishness, 
ve  now  joyfully  know  to  be  an  accomplished 
fact .16 

He  then  goes  on  to  explain  his.  method  of  at- 
tack.   The  first  edition  was  done  carefully  with  the 

ISvafcteo  Llberatore,  Institutions  Phlloso- 
^  .     „    5      M       ex  offlclna  Giachetti,  filii, 
f^foci?;  SecondaEdltion,  1882. 
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idea  of  avoiding  too  much  adverse  criticism.  Only 
the  most  important  principles  of  Thomiaa  were  in- 
sisted upon.    This  edition  avoided  any  appearance  of 
the  dialectical  method  which  was  then  looked  upon 
with  disfavor.    This  text  was  very  well  received;  it 
went  through  more  than  twelve  editions  before  the 
1860  revision. 

In  the  meantime  the  magazine  Civilta  Catho- 
lic a  was  founded  with  Father  Liber atore  as  editor. 
This  gave  great  impetus  to  the  Thomistic  movement, 
and  in  1860  the  Instltutlones  were  revised.    In  this 
edition  the  dialectical  method  is  followed  more 
closely,  and  St.  Thomas  is  quoted  more  extensively* 

The  twenty  years  which  elapsed  between  the 
second  and  third  revision  of  the  Institutions?  wit- 
nessed a  great  revival  of  Thomism  due  largely  to  the 
efforts  of  men  like  Llberatore  himself,  Cajetan 
Sanseverino,  Cardinal  Zigliara,  O.P.,  Joseph  KLeut- 
gen,  S.J.,  and  John  Comoldi,  S.J.    In  1875,  Leo 
XIII,  hy  the  publication  of  his  Encyclical  Aeterni 
Patris,  greatly  encouraged  these  men  in  their  work 
and  set  his  seal  of  approval  upon  the  whole  Thomis- 
tic movement.    In  the  light  of  all  this,  Liberatore 
was  encouraged  to  further  revise  his  work.    In  the 
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1881  edition,  St.  Thomas  is  followed  as  closely  as 
possible  and  is  quoted  openly  and  extensively* 

At  the  same  time  that  Father  Liberatore  was 
publishing  the  first  editions  of  his  works,  Father 
Francis  Rothenflue,  a  professor  In  Friburg,  Switzer- 
land, was  preparing  his  notes  for  the  press.  Before 
Rothenflue1 a  Instltutlones  Fhllosophlae  had  reached 
completion,  however,  word  got  to  Rome  that  the  work 
was  tainted  with  Ontologism,  and  Father  Roothaan  im- 
mediately condemned  it.    For  some  time  work  on  the 
book  stopped,  but  later,  apparently  without  the  per- 
mission of  either  Father  Roothaan  or  the  author,  the 

17 

book  was  printed  and  went  through  five  editions. 

Rothenflue^  work  is  much  different  in  tone 
from  Liberatore's.    He  proves  the  existence  of  the 
corporeal  world  from  the  fact  that  the  sufficient 
reason  for  it  is  not  found  in  the  mind  or  in  God. 
In  his  ontology  course  he  proves  the  actual  exis- 
tence of  a  necessary  being  from  the  analysis  of  the 
concept,  and  in  theodicy  he  states  that  Anselm'a  i« 
by  far  the  most  conclusive  proof  for  the  existence 

l7John  Roothaan,  S.J.,  Unpublished  Letters, 
„  -•     -  tt    rm    339,  345.    Mentioned  in  Robert  G. 
Zol™e  PPjhe  j|nera]  Who  Rebuilt  the  Jeaults, 

p!r2l0.    MUwafe  Bruce  hxblisaing  Company,  1544. 
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of  God. 

It  is  in  Father  Rothenflue's  psychology 
course,  however,  that  the  doctrines  which  seem  most 
strange  to  the  modern  student  of  scholastic  philos- 
ophy are  discovered.    He  flatly  denies  the  famous 
scholastic  dictum  that  there  is  nothing  in  the  intel- 
lect which  was  not  first  in  the  senses.    Reason  per- 
ceives immediately  and  independently  of  the  senses 
the  idea  of  existence  (ton  esse) .    This  idea  is  real 
independently  of  our  own  minds;  and  God,  perceived 

immediately  by  the  reason,  is  the  norm  of  all  objee- 

18 

tive  cognition. 

As  far  as  the  author  can  ascertain,  this  book 
was  the  first  philosophy  book  used  as  a  textbook  in 
the  United  States  by  the  restored  Society.    Most  of 
the  schools  do  not  list  the  textbooks  used  before 
1820,  but  Fordham  (St.  John's  College)  which  ran  quite 
parallel  in  the  early  days  with  Georgetown,  definitely 

18I.    Idea  tou  esse  simpliciter  subjective 
scectata  lmplicite  est  idea  tou  esse  a  se.     II.  Idea 
?ou  esse  simpliciter  est  objective  et  independenter  a 
mente  nostra  roalis.    III.    Deus,  lmplicite  per  ideam 
tou  esse  simpliciter,  immediate  a  ratione  percegtus 
est  norma  primaeva  omnis  cognitionis  objective. 
F^anc?scus  Rothenflue,  S.J.,  Instltutiones  Philosophise 
Th££etlcee,  p.  234.    Friburgl:  Typic  Joseph!  Ludlvicus 
Filler,  lb42. 
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states  that  Father  Rothenflue's  book  was  used  from 
1853  to  1856,    St.  Joseph's  College,  Bardstown, 
which  ran  parallel  to  St.  Louis  University,  used  the 
hook  from  1847  to  1856.    Xavier  in  Cincinnati  also 
lists  it  as  a  textbook  when  the  philosophical  course 
was  begun  in  1858* 

Fortunately,  Father  Llberatore's  Institutlones 
was  much  more  popular  as  a  textbook  than  Father 
Rothenflue's.    For  five  years  after  Rothenflue  had 
been  rejected,  Father  Llberatore's  book  was  used  as 
the  text  at  St.  Joseph's  College,  Bardstown,  Ken- 
tucky.   Holy  Cross  began  its  philosophical  course  in 
1856  with  the  Instltutiones  of  Llberatore  as  the  text- 
book and  kept  it  until  1894.    Spring  Hill,  Boston, 
Georgetown,  Xavier  in  Hew  York,  Loyola  in  New  Orleans, 
Loyola  in  Baltimore,  Creighton,  and  Detroit  also  used 
the  book  about  the  same  time,  some  for  as  few  as 
three  years  and  others  for  as  many  as  twenty-eight 
years.     All  the  schools  except  six  mention  Father 
Llberatore's  book  among  the  reference  books  which 
were  made  available  for  the  class* 

Another  author  who  had  great  influence  on  the 
textbooks  used  in  the  United  States  was  Salvatore 
Tongiorgl,  who  held  the  chair  of  philosophy  at  the 
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Roman  College  for  twelve  years.    His  Instltutlones 

Fhilosophiae,  first  published  In  1861,  went  through 

nine  editions  In  eighteen  years,  and  was  taught  In 

many  seminaries  both  In  the  United  States  and  Europe. 

There  are  some  writers  such  as  Joseph  Perrler 

19 

who  call  Father  Tonglorgl  a  Thomlst,      but  this  Is 
very  hard  to  accept  even  if  the  title  is  taken  in  a 
very  broad  sense.    He  not  only  flatly  denies  that 
St.  Thomas  held  the  real  distinction  but  he  completely 
rejects  the  entire  doctrine  of  matter  and  form.  He 
holds  a  chemical  atomism,  by  which  he  means  the 
atomism  of  the  chemists  of  his  day.    He  specifically 
excludes  the  possibility  of  the  individual  atoms 
being  composed  of  matter  and  form  on  the  grounds  that 
if  they  were  mutable,  the  entire  structure  of  modern 
chemistry  would  collapse.    In  psychology  he  holds 
that  "the  soul  resides  in  the  entire  body,  that  is, 
in  the  nervous  system  which  spreads  throughout  the 
body  and  spreads  into  every  part  by  its  fibrils  and 
B20 

filaments.  ^  , 

19joseph  L.  Perrler,  The  Revival  of  Scholas- 
+  <n  P-M  losoiDhv  in  the  Nineteenth  Century,*  p.  160. 

20"  .Dicendum  [est]*  anlmam  esse  in  toto 

,™  <r^i  conluncto;  videlicet  in  nerveo  systemate, 
^^to^rplrt^fx^nditur,  atque  in  omnem  ejus 
partem  fibres  ac  ?ilamentis  suit  serpit."  Salva- 
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Tonglorgi  had  no  desire  to  see  the  revival 
of  Thomism  flourish  and  left  his  obstinate  views  as 
a  heritage  to  his  successor,  Father  Palmleri,  who 
spends  seventy  pages  discussing  the  doctrine  of  mat- 
ter and  form  and  finally  concludes  that  a  really 
distinct  matter  and  form  is  absurd,  that  St,  Thomas 
never  held  the  doctrine,  and  that  we  must  follow 
modern  science. 

Tongiorg^s  works  were  not  especially  popu- 
lar in  the  Jesuit  colleges  in  the  United  States,  for 
they  were  used  as  a  text  in  only  five  colleges.  His 
was  the  only  text  used  at  St.  Louis  University  from 
1864  to  1886.    Several  other  colleges  also  used  his 
text  at  this  time  but  for  briefer  periods,  but  after 
1887  his  text  was  used  only  as  a  reference  work. 

Another  author  used  in  several  schools  at 
this  time  was  Caietanus  Sanseverino.    He  was  a  priest 
of  the  diocese  of  Naples,  and  his  Institutions,  based 
on  a  still  larger  work,  Phllosonhla  Christiana  cum 
.nMqua  et  nova  comparata  were  later  further  abbrev- 
iated into  a  Compendium  of  seven  hundred  pages  de- 
signed for  a  one-year  course  for  clerics.    This  text 

TonclorKi,  Tnstltutlonea  Phllosophlae,  p>  192. 
Hew lYoMeg6^  Panels  Xavie?,  1«69. 
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deserves  special  mention  as  being  one  of  the  most  pro- 
fessedly "Thomistic"  texts  used  in  Jesuit  schools  in 
the  United  States  before  1912,    There  are  several  quo- 
tations from  the  works  of  St,  Thomas  on  almost  every 
page.    Sanseverino'a  book  was  used  at  Canisius  college, 
Buffalo  from  1879-1887,  at  Marquette,  Milwaukee,  from 
1885-1886,  and  at  St.  Peter's,  Jersey  City  from  1893- 
1896* 

Louis  Jouin,  S.J.,  a  teacher  at  Pordham  Col- 
lege, Hew  York,  published  his  Compendium  Loglcae  et 
Metaphyslcae  and  his  Fhilosophla  Moralls  from  1865  to 
1869.    In  1886,  Nicholas  Russo,  S.J.,  a  teacher  at 
Boston  College  published  his  Summa  Phllosophlca.  Pour 
years  later  he  added  his  De  Philosophla  Morall  Prae- 
lectlones.    The  works  of  these  two  authors  were  used 
jointly  as  texts  in  thirteen  Jesuit  colleges  during 
most  of  the  period  from  the  time  of  their  publication 
until  1912.    Most  of  the  colleges  used  Russo »s  Summa 
and  Jouin » s  Pvmnflophla  Mcralls,  though  sometimes  one 
or  other  author  was  used  exclusively.    Each  of  these 
authors  was  also  used  in  six  or  seven  other  schools 
either  for  shorter  periods  or  as  the  sole  text. 

In  the  introduction  to  his  Summa,  RU330  states 
that  he  is  not  writing  a  compendium  of  a  larger  course. 
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He  la  rather  trying  to  avoid  the  difficulties  which 
arise  when  the  teacher  attempts  to  teach  either  a 
large  course  or  a  compendium  in  one  year's  time*  He 
leaves  out  many  unimportant  questions  and  attempts- 
a  more  thorough  treatment  of  the  essential  matter. 
In  this  way  he  hopes  that  the  student  will  not  be 
overwhelmed  with  too  much  matter,  and  at  the  same 
time  he  will  not  be  forced  to  study  a  wbVB  list  of 
questions.    The  fact  that  Russo  succeeded  at  least 
to  some  extent  in  carrying  out  this  aim  explains 
why  his  work  was  so  popular. 

In  order  that  the  reader  may  have  some  idea 
of  the  scope  of  the  courses  taught  in  most  Jeauit 
colleges  at  the  turn  of  the  century,  the  author  here 
presents  a  translation  of  the  table  of  contents  of 
Russo1 s  Summa  and  Jouin's  Phllosophla  Koralla. 

Russo,  s»TTimft  Philosophical 

Dialectics  (Logic) 

On  the  first  act  of  the  mind. 

On  the  second  act  of  the  mind 

On  the  third  act  of  the  mind. 
*  On  argumentation  according  to  matter. 

On  method. 
Critica  (Major  logic) 

On  truth  and  its  attainment. 

On  the  means  of  knowing  truth. 

On  the  criterion  of  truth. 
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Ontology 

On  being  and  essence* 

On  the  properties  of  being. 

On  the  highest  divisions  of  being  (the 
categories) 

On  the  chief  species  of  accidents. 

On  the  cause 8  and  the  perfections  of  being. 
Cosmology 

On  the  visible  world  in  general* 

On  corporeal  bodies  in  particular* 

On  miracles. 
Anthropology  (Psychology) 

On  the  nature  and  union  of  the  soul. 

On  the  act  of  the  intellectual  faculty. 
Natural  Theology 

On  the  existence  and  essence  of  God. 

On  the  divine  attributes. 

On  the  influx  of  God  on  created  things. 

Jouin,  Phllosophia  Moralist  . 

On  beatitude. 
On  Morals 

On  human  acts* 

On  morality. 

On  law. 

On  conscience. 

On  passions,  habits,  virtues  and  vices. 

On  the  natural  law 

On  the  duties  of  man  towards  God. 
On  the  duties  of  man  towards  himself. 
On  the  duties  of  man  towards  others. 
On  the  right  to  private  property. 

On  Society 

On  domestic  society. 

On  civil  society. 

On  international  law. 

On  the  laws  of  the  Church. 

Toward  the  end  of  the  last  century  there  was 
a  growing  tendency  toward  the  use  of  English  texts 
and  the  simplification  of  the  course  of  philosophy. 
For  example,  in  1893,  Coppens»s  Mental  Philosophy 
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and  the  Stonyhurst  Series  were  used  at  Detroit  and 
Creighton,  Omaha,  as  reference  works  to  supplement 
the  Latin  texts* 

However,  the  authorities  at  St,  Mary**,  Kan- 
sas, and  Creighton,  Omaha,  evidently  had  a  change  of 
heart.    As  early  as  1881,  an  English  text,  an  unheard- 
of  innovation,  was  listed  at  these  two  schools,  but 
no  one  seems  to  have  completed  the  course  before  1886 • 
This  was  the  Elements  of  Philosophy  by  Walter  H. 
Hill,  S.J.,  a  Professor  at  St.  Louis  University.  In 
1887,  both  these  colleges  suddenly  reverted  to  Russo 
and  Jouin.    Hill's  work  contained  only  Logic  and 
General  Metaphysics;  the  volume  of  Special  Metaphysica 
was  evidently  never  completed. 

All  the  new  texts  published  for  use  in  Jesuit 
schools  in  the  United  States  after  1887  were  in  En- 
glish.   The  first  of  these  was  Lofflc  and  Marital  Phi- 
losophy by  Charles  Coppens,  S.J.,  published  in  1891. 
It  was  used  in  five  schools  as  a  textbook,  though 
Loyola,  New  Orleans,  and  Spring  Hill,  Alabama,  were 
the  only  schools  to  use  it  for  more  than  five  years 
or  after  1908.    The  text  is  brief  and  compendious 
and  avoids  many  controversial  questions,  but  it  is 
arranged  In  a  modern  format  and  is  more  graphic  in 
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its  treatment  of  the  matter  than  most  of  the  Latin 
texts.    Probably  the  reason  for  its  lack  of  popular- 
ity was  the  extreme  brevity  of  its  discussions  and 
explanations • 

After  1903,  four  schools  on  the  west  coast 
began  to  teach  Lessons  in  Scholastic  Philosophy 
by  Michael  W.  Shallo,  S.J.,  Professor  of  Philosophy 
at  Santa  Clara  University.    This  book  is  similar  to 
Coppens  in  that  it  is  graphically  written  and  is  in 
English,    It  has  the  advantage,  however,  of  more  com- 
plete treatment  of  the  matter  taken. 

The  last  group  of  philosophy  texts  which  will 
be  discussed  is  the  Stonyhurst  Series.    This  series 
was  introduced  as  the  prescribed  text  at  St.  Louis 
University  in  1909,  and  at  John  Carroll  in  Cleveland 
in  1910.    These  texts  were  published  in  England  by 
professors  at  Stonyhurst  College.    The  texts  used 
were:  Logic  by  Richard  F.  Clark,  S.J.;  First  Princl- 
j^ifta  of  Knowledge  by  John  Rickaby,  S.J.)  Moral  Phi- 
losophy by  Joseph  Rickaby,  S.J.J  Natural  Theology  by 
Bernard  Boedder,  S.J.J  and  Psychology  by  Michael 
Maher,  S.J.J  and  General  Metaphysics  also  by  John 

Rickaby,  S.J. 

The  Stonyhurst  Series  aims  at  a  much  more 
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complete  treatment  of  the  matter  than  could  be  ob- 
tained by  a  mere  translation  of  a  Cur sua.    The  text 
is  much  more  similar  to  a  modern  book  than  any  of 
the  previous  texts  used.    There  are  many  pertinent 
and  modern  examples  and  illustrations.    The  adver- 
saries, and  especially  contemporary  adversaries,  are 
quoted  and  discussed  more  fully  and  given  greater 
prominence.    Many  of  the  points  which  are  disputed 
among  scholastic  philosophers  are  merely  stated 
without  further  discussion,  while  the  main  discussion 
is  aimed  at  adversaries  outside  the  fold  of  scholas- 
ticism.   For  this  reason  the  course  is  suitable  for 
"Tnomists"  as  well  as  "Suarezians" ,    A  weakness, 
however,  which  is  unavoidable  in  a  course  of  this 
kind  is  that  the  student  is  liable  to  be  left  with- 
out a  thorough  understanding  of  the  basic  principles 
of  his  system  of  philosophy. 

The  texts  which  have  been  discussed  thus  far 
in  this  chapter  were  all  used  as  the  principal  texts 
in  the  courses  of  philosophy  at  the  various  colleges. 
Most  of  the  catalogs  list  reference  works  which  the 
students  are  expected  to  consult.    For  example,  at 
Gonzaga  College  in  Spokane  the  text  in  1903  was 
Russo,  but  the  following  authors  were  listed  as  ref- 
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erence  works  I  Harper,  Urraburu,  Lahousse,  Hill* 
Liberatore,  Coppens,  and  the  Stonyhurst  Series* 

Besides  the  texts  which  we  have  already  dis- 
cussed, most  of  which  were  listed  as  reference  works 
by  many  colleges  where  they  were  not  taught  as  texts* 
the  following  works  were  often  listed  as  useful  for 
collateral  readings    The  Instltutlones  of  Fathers 
Van  der  Aa,  Urraburu  and  Lahousse,  of  the  Society  of 
Jesus;  Harper,  Metaphysics  of  the  School,  which  was 
not  written  as  a  text,  but  as  a  book  to  be  read  by 
the  educated  layman;  and  the  two  "cur sua"  published 
by  Herder  and  Company  of  Friburg  and  St,  Louis* 
These  two  cursus  contain  works  by  such  authors  as 
Tillmann  Pesch,  Theodore  Meyer, . Joseph  Hontheim, 
Carlo  Frick,  Bernard  Boedder,  Henry  Hahn,  and  Vincent 
Cathrein.    Most  of  these  reference  books  were  more 
suitable  as  seminary  texts  than  as  texts  for  a  uni- 
versity for  lay  students.    Cathrein »e  Ethics  was 
used  as  a  text  for  four  years  (1904-1908)  at  St. 
John's  College,  Toledo,  Ohio. 

It  is  rather  striking  in  view  of  the  common 
opinion  that  most  of  the  Jesuits  were  confirmed 
"Suarezians"  that  authors  who  follow  Suarez  even 
to  the  point  of  denying  the  real  distinction  between 
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essence  and  existence  are  rarely  taught  as  textbooks 
in  Jesuit  schools  in  the  United  States  from  1840  to 
1914.    They  are  quite  common  among  those  texts  listed 
as  reference  works.    No  author  of  a  textbook  used  in 
Jesuit  schools  up  to  1914  definitely  denies  the  real 
distinction  with  the  exception  of  Coppens  who  does 
not  discuss  the  question  or  give  any  proof  for  his 
view. 

Some  of  the  authors,  for  example  Liberators, 
Sanseverino,  and  Shallo  definitely  affirm  the  real 
distinction;  others,  for  example,  Russo,  Hill,  Jouin, 
Rickaby,  are  undecided  or  merely  state  both  sides  of 
the  questions.    Among  the  reference  works,  however, 
the  following  authors  definitely  deny  the  real  dis- 
tinction and  follow  Suarez*  Van  der  Aa,  Lahousse, 
Urraburu,  Pesch,  Frick,  and  Harper. 

The  mere  fact  that  an  author  does  not  deny 
the  real  distinction  does  not  mean,  however,  that  he 
is  not  influenced  more  by  Suarez  than  by  St.  Thomas. 
The  influence  of  Suarez «s  Disputatlones  Metaphysicae 
on  all  of  these  authors,  with  the  possible  exception 
of  Liberatore  and  Sanseverino,  is  much  greater  than 
that  of  St.  Thomas.    All  of  these  authors  make  ex- 
tensive use  of  Suarezian  terminology  especially  in 
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general  metaphysics,  and  almost  all  of  them  follow  the 
order  of  Suarez  In  metaphysics.    It  should  he  men- 
tioned, however,  that  none  of  these  authors  gives  any 
extensive  treatment  of  the  Suarezi an  modes.  Lahousse 
specifically  denies  their  necessity*    On  the  other 
hand,  none  of  the  "ThomistsB  bases  his  proof  for  the 
existence  of  God  on  the  real  distinction,  and  only 
Sanseverino  (not  a  Jesuit)  uses  the  five  ways  of  St. 
Thomas  to  prove  the  existence  of  God.    In  many  cases, 
the  general  tendency  toward  simplification  of  the 
course  and  towards  an  appeal  to  the  modern  mind  makes 
it  difficult  to  he  definite  about  the  philosophical 
leanings  of  the  authors* 

Although  there  is  an  increasing  tendency 
shown  towards  the  use  of  English  in  texts  of  philos- 
ophy, the  trend  had  not  progressed  very  far  by  1914. 
Out  of  twenty-three  schools  for  which  records  are 
available  in  1912,  only  nine  were  using  English  texts, 
jfost  of  the  colleges  were  using  Russo  and  Jouin. 
Canisius,  Buffalo,  St.  Louis,  and  John  Carroll, 
Cleveland,  were  using  the  Stonyhurst  Series.  At 
John  Carroll,  however,  the  gumma  of  Russo  was  used 
also.    Spring  Kill.  Alabama,  and  Loyola  of  New  Orleans 
were  using  Coppens.    Gonzaga  (Seattle,  Washington), 
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San  Francisco,  and  Santa  Clara  were  using  Shallo. 

The  following  is  a  list  of  textbooks  and  ref- 
erence books  used  in  the  schools  during  this  time. 

Textbooks 

Boedder,  Bernard,  S.J, 

Natural  Theology.    New  York:  Benziger,  1891. 
2nd  ed.    London:  Longmans,  Green,  and  Com- 
pany, 1899. 

Psychologla  Naturalls  Slve  Phllosophla  De  Anima 
Humana.    Friburgi,  1894;  ed.  4,  1906. 

Theologia  Naturallssive  Fhllosophia  de  Deo. 
Friburgi,  1895. 

Clarke,  Richard  F. ,  S.J. 

Logic .    New  York:  Benziger,  1889;  London:  Long- 
mans, Green  and  Company,  1901. 

Coppens,  Charles,  S.J. 

A  Brief  Textbook  of  Logic  and  Mental  Philosophy. 

New  York:  Catholic  Publishing  Society,  1892. 
A  Brief  Textbook  of  Moral  Philosophy.    New  York  I 
Catholic  Book  Company,  1896. 

Cursus  Phllosophlcua. 

In  usum  scholarum.    Auctoribus  pluribus  Philoso- 
phiae  professoribus  in  Collegiis  Exaetensi 
et  Stonyhurstensi  S.J.    Freiburg:  Herder, 
1893-95.    Cf.  Eoedder,  Cathrein,  Frick, 
Clarke,  Maher. 

Frick,  Carl. 

Logica.    Friburgi:  Herder,  1893;  3rd  ed.,  1902. 
oWtologia  alve  Metaphysica  Generalls.     Friburgi I 
 Herder,  1894;  ed.  2,  1897. 

Gruender,  Hubert,  S.J. 

n^mpftTirllum  Phllosophiae  Scholastlcae .    Volume  1, 
 HDiaxectica  et  Critica. For  private  circu- 
lation only. 

Hill    Walter  H.,  S.J. 

Elements  of  Philosophy,  Comprising  Logic  and  On- 

 to^ogy  or  General  Metaphysics.     Baltimore,  1873. 

Ethics"  or  Moral  Philosophy.    Baltimore:  Murphy, 
 r&78;  7th  ed.  Itii)t>.' 
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Jouin,  Louis,  S.J. 

Element a  Philosouhiae  Moralls.    Ambiani:  Lambert- 

Car on,  1865;  ed.  4.,  New  York:  Benziger,  1886. 
Compendium  Loglcae  et  Me taphyslcae .    New  York, 

1869,  6th  ed.,  1897,     (Translated  into  English.) 

Liberatore,  Matteo,  S.J. 

Institutiones  Logicae  et  Me taphyslcae.  Napolif 

1840-42;  Mediolani,  1846. 
Institutiones  Philosophise .    Napoli,  1855;  5th  ed., 

Rome,  1872. 

Maher,  Michael,  S.J.     Psychology.    New  York:  Benziger, 

1891;  5th  ed.,  1902,  Longmans,  Green  and  Company. 

Poland,  William,  S.J.  ^  .  . 

Fundamental  Ethics.    Boston:  Silver  Burdett  and 

Company,  1894.  ,  . 

Laws  of  Thought  or  Formal  Logic.    New  York  and 

Boston:  Silver  Burdett,  1894. 
Rational  Philosophy.    New  York:  Silver  Burdett, 

1896. 

Bick;H:/?S?^.?f?:a  of  Knowledge.    New  York:  Benziger, 

 1689;  London:  Longmans,  1901. 

a«n«;«l  Metaphysics.    New  York:  Benziger,  1890; 
London:  Longmans,  1902. 

■       York:  BeSHger,  1B83;  3rd  ed.,  London:  Longmans, 
190S. 

ISS^Mggonel.    Lyon  and  Paris,  *nd  ed.,  1846-52. 

Russo,  Nicholas.  S.J.     T„^„  sMvVl.at.lcoruM  Prlnclpla. 

aggSls^TT^^  Noonan  et  aeell.  IbgW.  * 
Boston.^  ^  ^neltctl0Ms.    He.  York. 

 Benziger,  1890. 

Shallo,  Michael  W;,S>J>  g  Philadelphia^ 

Lessons  1"  s^?iaa. ,  ■  ,  C-Jt 

 piter  Reilly* 
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Tongiorgi,  Salvatore,  S.J. 

Inatltutlones  Philosophic ae .  3  vol.  Romae,  1861. 
Inatltutlones  Philosophlcae  S.  Tongiorgi  ab  eodem 

in  compendium  redactae.    New  York,  1869. 
Instltutlones  Phllosophlae  Moralls  In  compendium 

redactae,  3rd  ed.,  Senis,  1891. 

Turner,  William. 

History  of  Philosophy.    Chicago:  Ginn  and  Company, 
1903. 

Van  der  Aa,  S.J. 

Praelectiones  Phlloaophlae  Scholastlcae  brevia 

conspectus •    Lovanii,  Fonteyn,  1886;  2nd  ed., 
1888. 


Reference  Books 

Balme  s ,  Jaime • 

Cursus  Phllosophlae  Elementarla. 
Brusi,  1848-50. 


2  vol.  Barclnonet 


Cathrein,  Victor,  S.J. 

Phllosophla  Moralls  ad  usum  scholarum.  Freiburglf 
 Herder,  1893;  ed.  3,  1900. 

Coata-Rosetti,  Julius,  S.J. 

Phllosophla  Moralls  seu  Inatltutlones  Ethlcae  et 
 juris  Naturae  sec.  Prlnclpla  phllosophiae  scho- 
lastlcae, Praesertim  S.  Thomas,  Suarez  et  De 
Lugo  methodo  scholastica  elucubratae.  Oeni- 
ponte,  1883;  2nd  ed.,  1886. 


London,  1879-84. 


Harper,  Thomas,  S.J. 

The  Metaphysics  of  the  Schools. 

^^^^^l^'^.al  Practice.    Lectures  delivered 
the  Law  School  of  Georgetown  University. 
New  York:  Benziger,  1899. 

Hontheim, ^^j±^r,oA  Mvft  ^eolo.lae  Naturalls 
J       Lc     Prlnc.  S.  Thomae  Aquinatls  ad  usum 

scholasticum.    Friburgi:  Brlsgovlae,  Herder, 

1893. 
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Humphrey,  William,  S.J, 

Conscience  and  Law  or  Principles  of  Human  Conduct. 
2nd  ed.  London  and  New  York,  1903. 

Lahousse,  Gustavus,  S.J. 

Praelectlones  Metaphyslcae  Specialia.    4  vol.  . 

Louvaine,  1888 • 
Praelectlones  Logicae  et  Ontologiae.  Louvaine: 

Peeters,  1889. 
Summa  Phllosophica  ad  Kentem  Sanctl  Thomae* 

Lovanli,  1892. 

Palmier!,  Dominicus,  S.J. 

In3tltutiones  Philosophlae.    3  vol.    Romae,  1874- 

 TS~.  

Peach,  Tilmann,  S.J. 

Tnstltutlones  Philosophlae  Naturalls  sec  Principa 

 S.  Thomae  Aqulnatis.    Friburgii  Herder,  1880; 

2nd  ed.,  1897. 
Institutions  Logicales  sec.  Principla  etc. 
 Friburgit  Herder,  1888-90. 

Tnatl  tutiones  Psychologlcae  sec,  etc.  FriburgU 
 Herder,  1896-9S. 

^^^.It^lonlf^^.^  et  Metaphyslcae.  Napoli, 
 1851. 

 Sculo.     Napoli,  lb47  (1843). 

Urraburu,  J^oS*;;rnft  quae  lB  univer9ltate  Oregorlana 
I^f^^^  Vailisoleti,Hernand;z, 

 ^triti,  Lopez,  190,2-04. 


Language 

American  Jesuits  fought  a  persistent  battle 
in  trying  to  retain  the  classical  languages  in  their 
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schools  because  they  were  convinced  of  the  value  of 
such  training  for  thorough  mental  development.  Par- 
ticular emphasis  was  placed  on  Latin  in  the  Ratio  as 
the  core  of  the  whole  curriculum,    Eloquentia  in  the 
true  Quintilian  sense  was  the  object  of  the  humanis- 
tic studies,  and  its  flowering  came  in  the  apprecia- 
tion which  the  students  developed  for  the  classic 
poets  and  orators.    But  its  practical  value  was  also 
recognized,  so,  as  was  the  practice  of  the  universi- 
ties of  the  sixteenth  century,  Latin  textbooks  were 
used  in  the  colleges  and  universities  in  the  United 
States,  and  the  lectures  in  the  classrooms  were  given 
in  the  same  language.    Dissertations  and  disputations 
of  the  students,  as  well  as  the  theses  to  be  defended 
in  the  final  examinations,  were  also  in  Latin,  Just 
as  are  the  courses  for  the  scholastics  in  their  train- 
ing to  be  members  of  the  Society. 

The  greater  number  of  colleges  and  universi- 
ties in  the  United  States  held  on  to  this  tradition 
until  late  in  the  nineteenth  century.    St.  Mary's  and 
Creighton  gave  the  first  indication  of  a  change  to  the 
vernacular  when  Father  Hill's  Elements  of  Philosophy 
was  introduced  in  1881,  but  later  Latin  texts  were 
listed  for  class  work  and  English  books  were  used  only 
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for  reference.    The  catalogs  of  Fordham  note  the  fact 
that  the  courses  were  taught  in  English  in  1896,  and 
no  Latin  text  is  listed.    However,  in  1909  all  the 
reference  books  for  the  classes,  except  the  Stonyhurst 
Series  and  Coppens,  were  in  Latin,    The  change  from 
Latin  to  English  In  the  Middle  West  came  at  the  turn 
of  the  century  when  such  English  philosophical  texts 
as  the  Stonyhurst  Series  and  the  Elements  of  Philos- 
ophy by  Walter  Hill,  S.J.,  were  introduced  into  the 
schools,    St.  Louis  University  first  mentions  English 
as  the  language  in  which  the  philosophy  courses  were 
taught  around  1900  when  Father  Gruender  introduced 
his  text  there  and  the  Stonyhurst  Series  was  in  use. 
In  the  far  western  schools,  such  as  Santa  Clara  and 
San  Francisco  University,  Latin  was  used  up  to  the 
time  when  Scholastic  Philosophy  by  Michael  Shallo,  S.J. 
was  brought  in  as  the  text,  also  around  1900,  Spring 
Hill  College  was  about  the  last  school  to  break  away 
from  Latin  as  the  medium  for  lectures,  disputations, 
and  examinations  in  1906,  but  many  schools  continued 

to  use  Latin  texts. 

Although  it  may  seem  strange  to  our  modern 
way  of  educational  thinking  that  college  students 
just  a  half  century  ago  were  expected  to  understand 
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Latin  lectures  and  texts,  after  a  brief  study  of  their 
entire  curriculum  it  is  not  difficult  to  see  why  the 
students  of  those  days  should  have  been  able  to  follow 
such  a  course.    First,  those  who  actually  finished  the 
entire  six  years  training  were  a  very  select  group,  as 
their  small  number  indicates.    Secondly,  in  considera- 
tion of  the  detailed  study  of  the  classical  languages 
in  which  all  engaged  for  five  consecutive  years  accord- 
ing to  the  method  given  in  the  Ratio,  it  is  easy  to  see 
that  these  early  students  should  have  been  proficient 
in  the  understanding  and  use  of  Latin  by  the  time  they 
reached  the  final  year  of  their  training. 

It  would  seem,  however,  that  the  teachers  were 
dissatisfied  with  the  progress  made  in  Latin  and 
therefore  gradually  changed  to  the  vernacular  in  both 
lectures  and  textbooks.    Thus  the  change  in  the  lan- 
guage is  another  indication  that  philosophy  was  taught 
more  to  refute  error  than  as  a  science  in  itself,  and 
since  Latin  was  not  of  service  along  the  line  of  apol- 
ogetics, the  vernacular  was  adopted. 

Repetitions  and  Disputations 
Repetitions.  -  In  the  Ratio  of  1832,  the 
eleventh  rule  for  the  professor  of  higher  studies  dl- 
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recta  him  to  take  care  that  he  very  often  require  an 

account  from  the  students  of  the  lectures  which  he 

has  given  In  order  that  they  may  repeat  the  matter 

often.    Also  It  suggests  to  him  that  he  remain  In  or 

ahout  the  classroom  for  at  least  a  quarter  of  an 

hour  after  his  lecture  has  been  completed  so  that  the 

students  are  given  an  opportunity  to  approach  him 

21 

with  their  questions  and  difficulties.       The  six- 
teenth rule  for  the  professor  of  philosophy  suggests 
that  the  class  he  divided  up  into  groups  of  ten 
under  the  direction  of  an  appointed  leader  to  review 
for  a  half  hour  what  has  been  heard  in  the  previous 
lecture 

This  concept  of  frequent  repetitions  has  al- 
ways been  an  important  method  in  the  pedagogy  of 
th©  Society.    Young  Jesuits  in  their  course  of  train- 
ing learn  the  value  of  such  a  practice  and  eagerly 

Slpachtler,  OP*  clt.,  Vol.  II,  p.  290. 

"Lectlonem  rationem  saeplus  exigat,  curet- 
m,*    nt  eae  repetantur.     Post  lectionem  vero  in  schola 
?e!'prope  scholam  maneat  saltern  quadrontem,  ut  posslnt 
11  %S  interrogandum  auditores  accedere." 

22nTempore  a  Rectore  constltuto  aliqui  inter 

^/■Su^flS^SSiE  Praeposlto."    Pachtler.  op., 
it.,  Vol.  Ill,  P-  332, 
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make  use  of  the  device  in  their  own  classrooms.  In 
the  upper  classes,  such  as  philosophy,  these  repeti- 
tions are  usually  held  at  the  end  of  the  lecture, 
but  sometimes  they  are  also  held  at  the  beginning  to 
review  the  matter  taken  the  day  before.    They  are 
also  held  after  a  unit  of  matter  has  been  covered  or 
at  the  end  of  every  week.    Early  catalogs  of  the 
Jesuit  schools  mention  "in  the  description  of  the 
philosophical  course  the  fact  that  frequent  repeti- 
tions were  held  in  Latin,    This  whole  procedure  of  a 
professor  lecturing  to  select  group  on  a  particular 
topic,  and  then  going  over  the  matter  again  with  them 
encouraging  the  students  themselves  by  his  questions 
to  give  their  own  explanations,  and  finally  waiting 
around  the  classroom  to  answer  any  question  which 
someone  might  want  to  propose  certainly  must  have 
had  tremendous  advantages  over  our  modern  college 
"lecture"  courses.    For  thorough  learning  nothing  is 
more  efficacious  than  frequent  repetitions,  and  the 
colleges  and  universities  of  the  period  about  which 
this  thesis  is  written  seemed  t*  realize  that  prin- 

clple  well* 

Pl^ations.  -  A  form  of  mental  gymnastics 

which  was  very  poplar  in  the  sixteenth  century  and 
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which  St.  Ignatius  and  the  early  Jesuits  planted 
firmly  in  the  Ratio  was  the  type  of  repetition  called 
the  disputation.    Usually  it  was  conducted  as  a  sort 
of  public  contest,  open  to  distinguished  visitors  and 
the  public,  but  sometimes  a  disputation  was  held  ex- 
clusively for  the  members  of  the  class  and  the  faculty. 
They  demonstrate  one  of  the  finest  examples  of  a 
teaching  method  for  pupil  activity  in  the  whole  Ratio « 
According  to  the  catalogs,  these  disputations  were 
held  in  the  Jesuit  colleges  and  universities  once  a 
month  according  to  strict  dialectical  procedure*  One 
student  who  had  studied  very  carefully  some  thesis 
previously  explained  by  the  professor  would  take  a 
position  before  the  audience,  explain  his  proposition, 
and  give  his  proof  in  syllogistic  form.    An  objector 
who  had  been  appointed  by  the  professor  would  then 
present  an  argument  against  the  thesis,  also  in  syllo- 
gistic form.    The  defender  would  then  answer  the  ob- 
jection by  either  denying  or  distinguishing  the  major 
or  the  minor.    The  objector  in  turn  would  continue  to 
urge  his  point  by  further  syllogisms  until  he  could 
carry  the  argument  no  farther  or  the  time  was  exhausted. 
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Examinations 


The  final  examination  of  the  students  before 


they  were  to  receive  their  degrees  was  conducted  in 
the  following  manner,    A  list  of  theses  which  in- 
cluded the  main  propositions  to  he  proved  from  each 
branch  of  philosophy  was  given  to  the  prospective 
graduates  a  few  weeks  before  the  examination.  If 
these  were  to  be  defended  at  a  public  demonstration 
at  the  closing  exercises  of  the  year,  they  were 
often  written  in  English,  but  usually  the  entire 
examination  was  conducted  in  Latin • 


Some  of  the  theses  which  were  defended  at 


the  annual  commencement  of  Santa  Clara  College,  July 
10,  1856,  read  as  follows  t 

Rational  Philosophy! 


1,  The  operations  of  the  mind  in  the  search 
of  truth  are  perception,  judgment,  rea- 
soning, and  method, 

2  Whatever  may  in  some  manner  be  repre- 
sented in  the  mind,  is  the  object  of  an 
idea,  which  differs  from  perception, 

3  A  ludgment,  as  it  passes  within  the  mind 
*  is  simply  the  agreement  or  disagreement 

of  the  subject  with  its  predicate. 


12. 


The  intimate  sense,  otherwise  known  as 
conscience,  is  an  infallible  motive  of 
certainty  concerning  the  existence  of 
oneself  and  of  those  affections  which 


ss  within  the  mind. 
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Metaphysics: 

Natural  Theology* 

1*  The  existence  of  God,  as  a  supreme  Being 
absolutely  necessary,  Is  forcibly  de- 
duced from  the  fact  that  contingent  be- 
ings exist, 

2.  The  physical  order  of  the  Universe,  In  a 
comprehensive  view,  evidently  proves  the 
existence  of  God  under  the  conception  of 
a  Being  infinitely  intelligent. 

5.  God  is  omniscient;  but  the  foreknowledge 
which  He  has  of  all  the  actions  of  men, 
has  not  the  least  influence  on  their  free 
will. 

7.  God,  by  an  immediate  action,  concurs  in 
all  the  actions  of  his  creatures. 

8.  God  extends  His  providence  to  all  beings. 

Psychology t 

1.  The  human  soul  Is  physically  simple  and 
spiritual. 

2.  She  is  also  incorruptible  and  immortal. 

3.  Man's  will  Is  free. 

There  were  twenty-seven  theses  in  all  from  the  section 

on  rational  philosophy  and  fifty  from  the  section 

which  they  called  natural  philosophy.    These  covered 

the  fields  of  chemistry,  electr o-3tatlcs,  galvanism, 

23 

astronomy,  and  phy si co-ma themat ic a . 

A  partial  list  of  theses  from  St.  Ignatius 
College  in  Chicago  which  were  defended  in  1893  is 
also  given  here  as  an  example  of  those  printed  in 


Latin. 


23Prosoectus  of  Santa  Clara  College   (San  Fran- 
cisco; O'Me^FTiSd-  Painter,  lbbb),  p.  §5T 
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Ex  Loglca  Critical 

1.  Certitudinem  existere,  quod  ad  factum  attinet, 
in  dubium  vocari  nequit. 

2.  Dubium  universale,  turn  naturae  repugnat,  turn 
apertia  contradictionibua  scatet. 

3.  Judicium  quae  sensuum  relationibua  innituntur, 
falsa  esse  per  se  nequeunt,  quando  constat 
sensus  fuisse  recte  dispositoa  et  convenienter 
adhibitoa, 

5.  Facultaa  intellectiva  eat  in  omni  errore  im- 
munis,  quando  Judicia  profert  immediata. 

9.  Evidentia  objectiva  spectata,  seu  necessaria 
rei  intelligibilitas,  est  ultimum  certitu- 
dlnis  naturalis  motlvum* 
Ex  Metaphysical 

1«  Notio  entis  in  genere  ad  inferior a  non  con- 
trahitur  per  modum  compositionis;  sed  per 
expressiorem  conceptum  eiusdem  realitatia. 

2,  Notio  entis  non  est  univoca,  aed  analoga. 

3.  Principium  contradictionia  e8t  omnium 
principlorum  primum* 

7,  Origo  mundi  explicari  nequit  per  existentiam 
mater iae  improductae,  sed  per  productionea 
rerum  ex  nihilo,  quod  intelligimus  nomine 
Creatlonia* 

11.  Principium  quod  in  nomine  cogitat  et  vult, 
8pirituale  esse  constat,  seu,  quod  idem 
sonat,in  propriis  actionibus  est  a  materia 
intrinsece  independena. 

Ex  Ethica:  , 
1#  Nullum  objectum  creatum  potest  ease  finis 

ultimus  hominia. 

2.  Solus  Deus  est  finis  ultimus  objectives 
hominia. 

3.  Actionea  liber ae  hominia  aumunt  rationem 
meriti  aut  demeriti  etiam  relate  ad  Deum. 

5.  Morailtaa  non  est  desumenda  ex  utilitate  sive 
privata  sive  publica. 

,.»•••••••••••••• 

7    Lex  naturalis  in  se  spectata  est  absolute 
*  lmrautabilis;  et  quoad  generaliora  principia 
a  nemine  invincibiliter  ignorari  potest. 


i 
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Ex  Theologla  Natural! t 

1.  Cum  repugnet  omne  id  quod  est,  esse  productum 
et  contingens,  infertur  ens  lmproductum  et 


Without  previous  knowledge  of  the  theses  from 
these  lists  which  he  would  be  called  upon  to  defend, 
the  student  would  he  asked  to  explain  several  of  them 
by  defining  the  terms,  giving  the  state  of  the  ques- 
tion, presenting  the  problem,  and  then  giving  the 
proof  in  syllogistic  form.    Finally  the  examiner  — 
often  a  prelate  or  a  visiting  professor  —  would  pro- 
pose objections  to  the  thesis  which  the  student  would 
refute* 

When  there  were  so  few  taking  the  examination, 
the  procedure  made  an  impressive,  though  somewhat 
formalists,  demonstration  of  the  work  of  the  class. 
Very  little  seems  to  have  been  made  of  written  exam- 
inations except  in  the  lower  classes.    Here  again  it 

24rntn1^r,A  of  St.  Ignatius  College,  p.  69. 
(chlcag0,  ^|&Am^rg,  and  Company,  1^3 1 . 


r 


necessarlum  exlstere. 

.  .   .   .  .   .   .       .   .   .   _   .   .   .   .  .  .   .  .  .  .  _ 


4.  Deus  est  ens  infinite  perfectum  in  tota 
entis  ratione,  quatenus  nihil  perfectionla 
esse  aut  concipl  potest,  quod  in  Ipso  non  sit. 

5.  Deus  est  unus,  unitate  singularitatis,  ita 
ut  intrlnsece  repugnet  plures  esse  Deus. 

6.  Deus  est  immutabills,  aeternus  et  ubique 
praesens. 

7.  Omnia  quae  sunt,  conservantis  Dei  virtute 
indigent  ut  esse  pergant.24 
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is  quite  plain  that  the  apologetic  viewpoint  was  pre- 
dominant since  the  objective  of  the  course  seems  to 
have  been  to  provide  the  student  with  set  definitions 
and  prefabricated  syllogisms  for  a  ready  answer  to 
any  objection  brought  up  against  his  position,  rather 
than  to  give  the  student  a  mastery  of  the  texts  and 
develop  his  ability  to  express  himself  fluently  in 
clear,  understandable  oral  or  written  composition. 

Number  Taking  the  Course 
Perhaps  the  most  surprising  fact  about  the 
philosophical  curriculum  of  the  Jesuits  in  the  United 
States  between  1806  (when  Georgetown  University  was 
founded)  and  1912  is  that  only  3.4%  of  an  approximate 
one-fourth  of  a  million  students  whose  names  appeared 
on  the  schools1  registers  actually  finished  the  full 
course  ending  with  philosophy.    In  that  period  about 
3.8%  of  those  who  attended  eastern  schools  actually 
took  philosophy,  3.4%  of  those  who  attended  schools 
in  the  middle  United  States, and  3%  of  those  who  at- 
tended the  western  Jesuit  schools.    Over  the  whole 
period  studied,  the  percentage  of  those  taking  phi- 
losophy increased  slowly  from  a  2%  level  in  1860  to 
3.9%  in  1910. 
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It  Is  not  possible  to  assign  the  exact  rea- 
son for  such  a  tremendous  number  leaving  school  be- 
fore they  received  their  degrees  because  many  factors 
such  as  finances,  health,  lack  of  interest,  etc*, 
must  have  entered  in.    However,  it  seems  evident  that 
the  biggest  reason  for  the  large  number  of  withdrawals 
is  the  fact  that  the  Commercial  Course  appealed  more 
forcefully  to  practical-minded  Americans  than  specu- 
lative science.    Getting  a  sufficient  amount  of  edu- 
cation to  assure  the  student  of  a  profitable  occupa- 
tion in  the  business  world  was  the  ambition  of  a  very 
large  majority.    The  Commercial  Course  was,  in  most 
cases,  two  years  shorter  than  the  Classical  Course 
chiefly  because  philosophy  was  not  required.    Thus  it 
was  by  far  the  more  popular  program  of  the  two. 

With  regard  to  the  influence  which  the  teach- 
ing of  philosophy  in  Jesuit  schools  had  on  the  people 
of  this  country,  it  is  quite  clear  that  it  must  have 
been  very  slight.    Klne  thousand  graduates  from 
twenty-eight  schools  over  a  period  of  almost  one 
hundred  years  could  hardly  have  made  a  notable  im- 
pression on  a  country  the  size  of  the  United  States. 
That  Jesuit  education  had  an  influence  on  this 
country  is  not  doubted,  but  the  source  of  that  in- 
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fluence  was  not  the  philosophical  curriculum  in  their 
school 8.    The  remarkable  fact  is  that  throughout  this 
whole  period  the  Jesuits  continued  to  hold  up  the 
ideal  of  the  complete  Arts  Course  even  though  they 
labored  among  a  population  which  was  not  very  respon- 
sive to  their  point  of  view.    They  never  lost  the 
hope  and  ambition  that  some  day  the  complete  Classical 
Course  would  be  recognized  for  its  true  worth. 

Table  1  which  follows  indicates  the  total 
number  of  those  who  took  philosophy  at  each  school 
between  1816  and  1912.    Table  2  shows  the  proportion 
at  ten-year  intervals  of  the  students  taking  philos- 
ophy with  those  registered  in  the  whole  school;  that 
is,  both  college  and  high  school  combined.    An  aster- 
isk accompanying  the  number  indicates  that  the  total 
number  of  those  in  college  alone  is  given. 
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Table  1 

TOTAL  NUMBER  OF  GRADUATES  FROM  EACH  SCHOOL 

1816—1912 


School  Total 


Boston  College  725 

Detroit  University  502 

Campion  College  32 
Canisiua  College 

Creighton  University  247 

Fordham  University  737 

George town  University  710 

Gonzaga  University  (Spokane)  »j 

Gonzaga  College  (Washington,  D.C.)  17 

Holy  Cross  College  lg^ 
John  Carroll  University 

Loyola  College  (Baltimore)  1** 

Loyola  University  (Chicago)  34  £ 
Loyola  University  (New  Orleans) 

Marquette  University  ^ 

Regis  College  ^ 

St.  John's  College  3V 
St    Joseph's  College  (Bardstown) 

St'.Joseph's  College  (Philadelphia)  f 

St.  Louis  University  2&? 

St.  Mary's  College  95 

St.  Peter's  College  158 
San  Francisco  University 

Santa  Clara  University  «  4 

Seattle  College  38Q 

Scring  Hill  College  487 

S&5S  diversity  (Cincinnati)  487 
Xavier  College  (New  iotk) 
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Table  2 

COMPARISON  OF  THE  NUMBER  TAKING  PHILOSOPHY 
WITH  THE  TOTAL  NUMBER  IN  SCHOOL 


1860 

1870  ] 

1880 

1890 

1900 

1910 

n  m  1 

CT 

ST^ 

CT 

ST 

CT 

ST 

CT 

ST 

CT 

ST 

CT 

ST 

Boston 

157 

16 

280 

18 

350 

16 

472 

26 

186* 

Campion 

51 

105 

8 

290 

Canisius 

12 

205 

1 

299 

11 

280 

10 

440 

Creighton 

150 

200 

8 

140 

18 

73"1 

Detroit 

140 

9 

279 

9 

236 

18 

266 

Fordham 

10 

160 

11 

265 

10 

205 

21 

327 

19 

282 

20 

150 

Georgetown 

14 

313 

6 

251 

10 

156 

8 

547 

15 

480 

15 

142"1 

Gonzaga 
(Seattle) 

42 

220, 

9 

550 

Gonzaga 
(Wash.,  DC) 

187 

160 

111 

85 

180 

Holy  Cross 

5 

90 

9 

147 

135 

31 

264 

46 

309 

67 

Jin 

447 

J.  Carroll 

140 

210 

8 

320 

Loyola 

(  Pa  1 1 1  nv>re) 

3 

140 

5 

141 

103 

2 

130 

6 

210 

9 

249 

\   J  <  d  X  Ail*— 'A  v  1 

Loyola 
(Chicago) 

140 

192 

5 

259 

8 

438 

22 

675 

Loyo la 
(N.Orl.) 

—  mm 

2 

210 

240 

13 

466 

7 

315 

14 

400 

Marquette 

120 

8 



227 

12 

223 

10 

800 

140 

4 

163 

150 

5 

240 

Regis 

5 

230 

St.  John's 
St  .Josepn 
( Bardstw^ 

5 

265 

St. Josepn 
(Phil.) 

7 

287 

9 

300 
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Table  2  (Continued) 


I860 

1870 

1880  1 

1890 

1900 

1910 

CT 

ST 

CT 

ST 

CT 

ST 

CT 

ST 

CT 

ST 

CT 

ST 

St .LouisU 

5 

283 

7 

297 

7 

342 

4 

446 

20 

400 

24 

811 

St .Mary' s 

156 

9 

254 

3 

257 

16 

460 

St  •Peters 

120 

4 

94 

9 

160 

4 

200 

San. Fran, 

144 

1 

569 

4 

680 

6 

800 

5 

315* 

2 

431* 

S.Clara 

1 

140 

2 

218 

10 

21o' 

13 

246 

8 

210 

12 

450 

SeattleC. 

2 

74 

Spring  H. 

2 

273 

2 

120 

2 

115 

16 

175 

14 

160 

23 

200 

Xavier 
(Clnn.) 

160 

5 

336 

14 

229 

4 

380 

7 

426 

16 

358 

Xavier 
(New  Y.) 

4 

300 

15 

500 

1  34 

480 

15 

317 

1  31 

700 

11 

795H 

per  Cent 

2% 

1.9% 

3.2* 

3.4# 

3.7# 

3.9* 

Per  Cent  of  Totals:  3.4* 


^Class  Total. 
2School  Total 
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Professors 

Of  the  350  Jesuit  priests  who  taught  philoso- 
phy during  the  period  studied  in  this  thesis,  per- 
haps the  two  most  outstanding  were  Father  Nicholas 
Russo,  S.J.,  and  Father  Louis  Jouin,  S.J.    The  for- 
mer taught  at  Holy  Cross  College  in  1875  and  then 
moved  to  Boston  College  where  he  remained  for  thirty- 
four  years,  taking  time  out  for  two  years  to  publish 
his  notes.    After  its  publication, his  text  was  used 
widely  throughout  the  country.  Father  Jouin  started 
teaching  at  Xavier  College,  New  York,  in  1857,  but 
after  that  school  year  taught  philosophy  until  1899 
at  Fordham  University.  His  book  on  ethics  proved  to 
be  very  popular,  especially  as  a  companion  text  to 
Father  Russo's  Philosophlca.    Another  out- 

standing man  at  Holy  Cross  was  Father  Thomas  P. 
McLaughlin,  S.J.,  who  held  the  chair  of  philosophy 
there  for  at  least  twenty-two  years.    Also  in  the 
East,  Father  Timothy  O'Leary  taught  for  twenty  years 
at  Georgetown  University  and  Holy  Cross  College. 

There  are  two  interesting  links  between  the 

,       ,  ¥Y\(k  East  and  those  of  the  Middle  United 
schools  of  the  Eas*  anu 

wther  J.  Ulric  Heinzle  taught  at  Canisius 
States.  Fatner 

4     p„ffalo  from  1890  to  1897  and  then  went 
College  in  Buffalo  irw 
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to  Campion  College  where  he  taught  in  1904.  Father 
Dominic  Pantanella,  S.J.,  taught  at  Georgetown  in 
1867  and  at  Regis  College  in  Denver,  Colorado  from 
1889  to  1902. 

Father  William  Kinsella,  S.J.,  taught  suc- 
cessively at  St.  Mary's  College,  Creighton  University, 
Detroit  University,  and  St.  Louis  University,  for  a 
total  of  fifteen  years.    He  was  succeeded  at  Creighton 
by  Father  Charles  Coppens,  S.J.,  who  was  still  teach- 
ing philosophy  there  in  1912.    Father  Kussbaum,  who 
taught  philosophy  in  St.  Louis  from  1657  to  1870  and 
at  St.  Ignatius  College,  Chicago,  from  1875  to  1886, 
had  a  long  and  famous  career  as  both  a  teacher  and  ad- 
ministrator. 

In  the  South  the  outstanding  professor  of  phi- 
losophy was  Father  Aloysius  Porta  who  taught  at  Loyola 
University,  New  Orleans  from  1897  to  1912.  Father 
Michael  Shallo,  S.J..  author  of  the  widely  used  En- 
gllsh  text,  Sj*oJ^sti^^  Father  Jerome 

Ricard,  S.J.,  saw  many  years  of  service  in  teaching 
philosophy  at  Santa  Clara  University,  the  former  from 
1888  to  1899  and  the  latter  from  1900  to  1912. 

Names  of  professors  who  taught  for  shorter 
periods  will  be  found  in  the  Appendix. 


CHAPTER  IV 


CONCLUSION 

The  answer  to  the  question  proposed  at  the 
beginning  of  the  thesis,  What  was  the  philosophical 
curriculum  in  Jesuit  colleges  and  universities  in 
the  United  States  from  1816  to  1912?,  will  be  found 
in  chart  form  in  the  Appendix.    From  this  information 
we  can  draw  several  conclusions.    First,  the  Jesuits 
had  a  very  difficult  task  in  trying  to  introduce  a 
full  arts  course  climaxed  with  philosophy  in  a  coun- 
try where  the  majority  of  people  were  looking  for 
technical  and  mechanical  training.    Of  the  two 
courses  offered  by  the  Jesuits,  the  Commercial  Course 
was  much  more  popular  than  the  arts  because  it  was  a 
better  immediate  preparation  for  a  business  career 
into  which  about  all  the  students  entered.    Only  3.4# 
of  all  the  students  who  went  to  the  twenty-eight  col- 
leges and  universities  actually  finished  the  course 

in  philosophy ♦ 

As  to  the  course  Itself,  the  American  Jesuits 

follow  quite  closely  the  outline  of  the  various 
branches  -  logic,  metaphysics,  and  ethics  -  outlined 
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by  the  Ratio  of  1832,  the  only  major  change  being  the 
reduction  of  the  length  of  the  course  from  three 
years  to  one,  and  later  to  two.    The  emphasis  of  the 
Constitutions  of  the  Society  of  Jesus  and  the  Ratios 
of  teaching  philosophy  as  a  handmaid  of  religion  and 
as  a  powerful  instrument  of  refuting  adversaries  was 
also  maintained  in  the  course  in  the  United  States. 
The  wisdom  of  philosophy  never  seemed  to  have  been 
considered  or  taught  as  a  true  science  in  its  own 
right. 

The  method  consisted  of  lectures,  disputa- 
tions, repetitions  in  Latin  climaxed  by  a  public  or 
semi-public  defense  of  certain  main  theses  before  a 
board  of  examiners.    At  the  turn  of  the  century  the 
vernacular  became  the  more  popular  language.  Text- 
books consisted,  for  the  most  part,  of  the  notes  of 
veteran  teachers  put  into  printed  form,  and  usually 
these  were  c^mp^ndia  of  more  thorough  books  written 
by  European  Jesuits.    Copious  lists  of  reference 
books  for  collateral  reading  were  printed  in  the 
catalogs,  but  because  of  the  difficulty  of  the 
^tter  and  questions  which  they  contain  it  is  doubt- 
ful whether  they  were  widely  read  by  the  students. 
The  more  famous  and  successful  teachers  moved  to 
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different  schools  in  their  own  province,  and  even 
to  schools  in  other  provinces,  to  try  to  give  the 
philosophical  course  more  uniformity  and  stability* 

With  regard  to  the  influence  of  the  phi- 
losophy course  upon  higher  education  in  the  United 
States,  it  would  seem  that  it  exercised  no  signifi- 
cant influence.    Chiefly  because  of  the  small  number 
taking  the  course  and  the  emphasis  on  the  apolo- 
getic viewpoint,  there  was  very  little  done  by  these 
schools  to  promote  the  revival  of  Thomism  in  this 
country,  and  contact  with  the  progress  made  in 
Europe  at  that  time  was  reduced  to  a  minimum.  Jesuit 
influence  along  educational  lines  lay  in  features  of 
the  schools  other  than  the  philosophical  course, 
though  Jesuits  kept  their  Ideals  high  and  continu- 
ously held  up  the  Classical  Course  as  the  best  for 
developing  all  the  faculties  of  man  and  providing 
him  with  the  best  education.    And  the  fact  that  they 
tenaciously  maintained  that  opinion  is  perhaps  the 
on  why  Jesuits  still  administer  thriving  arts 
lieges  and  arts  departments  in  their  universities 
which  year  by  year  are  more  highly  esteemed  for 
their  true  worth . 


reas 
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APPENDIX 


APPENDIX 

Explanation.  —  The  following  pages  give  in 
the  form  of  charts  an  outline  of  the  philosophy  cur- 
riculum in  each  of  the  twenty-eight  colleges  and 
universities.    Included  are  the  changes  in  course, 
names  of  the  authors  of  texts  and  reference  hooks, 
names  of  the  professors  who  taught  philosophy,  the 
number  of  students  taking  the  subject  (Class  Total), 
and  the  number  attending  the  whole  school  at  the 
time  (School  Total).    The  date  is  given  only  when 
there  was  a  change  in  any  of  these  items.    For  the 
sake  of  brevity,  it  was  necessary  to  group  names  of 
teachers  during  certain  periods  of  time  without  in- 
dicating the  exact  year  or  years  when  they  taught, 
at  the  end  of  the  chart  is  given  the  total  number 
who  took  philosophy  at  that  school  from  the  time  the 
course  began  to  1912. 

Key  to  Abbreviations  and  Symbol a  I 

, . , ca  sen.  —  Seniors 

Human.     —  Humanities  &     •  Juniors 

Phil.       -  P4l0"°S^a  SoiL  -  Sophomores 

Meta.       -  "Sny.  B.  -  Stonyhurst 

Cos.        —  Cosmology  Series 

Psy.  -  £?y???l?H  Ton.  -  Tongiorgi 

Dial.  —  Dialect ic*  Llb>  —  Liberatore 

Nat.  T.  —  Natural  Theology  _  Reference 

Eth.  —  Ethics  Book(s). 

4«v  (*)  in  the  School  Total  column  indicates 
The  asterisk  \*l   

v^r.  nnlv  in  the  last  four  years, 
the  total  number  only 
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'    «    " 

|  J 

g  2 
•  • 

w  > 

X 

,  Stony.  S., 

Valkenberg  Series 
Urraburu, 
Schlffinl,  Russo, 
Jouln,  Coppens, 
Pesch,  Hontheim, 
Cathreln,  Coppens 
Relna tadler 

N 
ft 

Text:  Gruender 
along  with  the 
Stony.  Series 

COURSE 

bO  * 
o  % 

H  •  •                  •  2 

°  6?  2                «  h 
•h  n  o                    o  r« 

S    3              h  *■  *  I 

o  o   %                      °  ^ 

•J  J  £               <h  fcO*».d  2 

9a             Is  S 

DATE 

1898 
1904-05 

1905-  06 

1906-  07 

1907-  08 

1910-11 
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SCHOOL 
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S                 2     Sg  5 

OJ           CM  CU 

CLASS 
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10                             ^         lO  CO 

PROFESSORS 

Fr.  Dlmarla 

(1848-57) 
P.  Jamison 
F.  D»Hope 
Mr.  J. 

J.  DeBlleck 
it 

T.  O'Neill 
J.  Pastre 

TEXT 

Rothenflue 
it 

Ethics:  Sheppard'a 
Constitutional 
Textbook 

Libera tore 

COURSE 

Founded  (Not  by  Jesuits) 
Jesuits 
6  year  course 
Phll.t  Logic,  Meta., 

Kth. 
Mercantile  and 
Classical  Course 

Logic,  Meta.,  Kth., 
Just  for  Classical 
Course 

H 

Discontinued 

DATE 

1819 
1848 
1848-49 

1857-53 

1859-  60 

1860-  61 

1861 
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